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SUMMARY

In the rapidly evolving landscape of higher education, particularly in technical
universities, traditional methods of teaching English as a Foreign Language (EFL) often
fail to meet the dynamic needs of students preparing for globalized, interdisciplinary
careers. To bridge this gap, educators are increasingly adopting innovative
methodologies that integrate language learning with real-world contexts, technological
advancements, and student-centered approaches. This summary explores several
effective techniques that have proven instrumental in enhancing language proficiency,
engagement, and practical communication skills among technical students. In the context
of higher technical education, English proficiency is essential for accessing global
knowledge, engaging in international research, and participating in the global workforce.
Traditional language teaching methods often fall short in meeting the specific needs of
technical students. This paper explores innovative approaches to teaching English as a
foreign language in higher technical universities, focusing on methods that enhance
engagement, practical application, and integration with technical disciplines. Teaching
English as a Foreign Language in higher technical universities presents unique
challenges and opportunities. Students in these institutions often focus heavily on
technical subjects, which can limit their engagement with traditional language learning
methods. Therefore, innovative teaching approaches tailored to their specific needs and
contexts are essential for effective English language acquisition. Innovative methods of
teaching English in higher technical universities emphasize the integration of
technology, contextualized learning through technical content, collaborative and
interactive techniques, and real-world application. These approaches not only enhance
language proficiency but also prepare students for successful global careers in science,
technology, engineering, and mathematics (STEM) fields. Innovative methods of
teaching English as a Foreign Language in higher technical universities represent a
critical evolution toward more effective, practical, and engaging language education. By
aligning language instruction with technical disciplines and leveraging modern
technology, these approaches significantly enhance students’ communicative abilities,
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academic success, and professional readiness. Embracing such innovations ultimately
contributes to the development of globally competent technical professionals capable of
thriving in increasingly interconnected and English-mediated environments.

Key words: innovative methods , teaching process, effective techniques, approach,
task.

1. Task-Based Language Teaching (TBLT) is a communicative approach to
language instruction that emphasizes the use of authentic language tasks as the central
unit of planning and instruction. Unlike traditional language teaching methods that focus
on isolated grammar points or vocabulary lists, TBLT encourages students to engage in
meaningful communication through real-world tasks that mirror how language is used
outside the classroom. It is at the forefront of communicative language approaches. It
emphasizes the completion of meaningful tasks, such as designing a presentation or
solving technical problems in English, thereby promoting language use in context rather
than rote memorization of grammar rules. This method aligns well with the problem-
solving nature of technical disciplines, making language acquisition more relevant and
practical. Key features of TBLT are: Task-Centered Learning: At the heart of TBLT are
tasks - goal-oriented activities where language is used as a tool to achieve an outcome.
These might include solving a problem, planning a trip, conducting an interview, or
writing a report. The task is not about practicing a particular grammatical structure but
about using language to complete a meaningful objective. Focus on Meaning Before
Form: TBLT prioritizes fluency and communication. While accuracy is important,
learners first use language freely and are later guided to notice and correct errors. This
promotes deeper language acquisition through use, not just rule memorization.
Authenticity: Tasks in TBLT are designed to reflect real-life language use. The emphasis
on authentic, contextualized communication prepares learners for real-world situations
more effectively than decontextualized drills or rote learning. Learner-Centered
Instruction: Students are encouraged to take an active role in their learning. Tasks often
involve collaboration, negotiation, and problem-solving, making learning more dynamic
and student-driven. [ 1, 344.] A typical TBLT lesson follows a three-phase model: In
Pre-task the teacher introduces the topic and task, often activating prior knowledge,
modeling useful language, or providing input that will help with the task. Task Cycle
includes task, planning and report. Students perform the task, usually in pairs or groups,
focusing on meaning. Learners prepare to present their results and consider how to
express their ideas clearly. Groups share their findings or solutions with the class, using
language in a formal or semi-formal way. Language Focus on analysis and practice. The
teacher highlights and analyzes interesting or problematic language that emerged during
the task. Students may practice specific forms or structures that were needed during the
task, reinforcing correct usage. Benefits of TBLT are Improved Communicative
Competence: TBLT emphasizes interaction and communication, which are essential for
language fluency. Motivation and Engagement: Because tasks are often relevant and
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practical, students find them more engaging. Contextualized Grammar Learning:
Grammar is learned in context, often making it more meaningful and memorable.
Development of Soft Skills: Collaboration, negotiation, critical thinking, and problem-
solving are integrated into language learning. Task-Based Language Teaching offers a
dynamic and effective approach to language instruction, shifting the focus from language
as an abstract system to language as a tool for communication. By prioritizing
meaningful interaction and learner autonomy, TBLT helps students develop not only
linguistic competence but also the confidence and ability to use language in real-world
contexts.

2. Content and Language Integrated Learning (CLIL) involves teaching subject
content through a foreign language, allowing students to learn both the subject matter
and the language simultaneously. In technical universities, CLIL can be applied by
delivering courses in subjects like computer science, engineering, or biotechnology in
English. This method not only enhances language proficiency but also deepens
understanding of technical content, making learning more relevant and integrated. Core
principles of CLIL is built on four key principles, often referred to as the 4 Cs
Framework [2, 84-102]. Content — Progression in knowledge, skills, and understanding
of the subject matter. Communication — Using language to learn and mediate knowledge.
Cognition — Developing thinking skills that link concept formation and understanding.
Culture — Exposure to alternative perspectives and deeper cultural awareness. These
elements ensure that learners not only acquire subject knowledge but also develop
language proficiency in an integrated manner. Research indicates several benefits of
CLIL. Improved language skills: Students develop both receptive and productive
language skills more effectively than in traditional language classes [ 3, 182-204.].
Enhanced cognitive skills: CLIL fosters problem-solving, critical thinking, and
creativity. Greater motivation: Students often find CLIL more engaging and relevant,
increasing motivation to learn both language and subject content. Global competence:
Exposure to other cultures and languages helps students develop intercultural
understanding. Content and Language Integrated Learning represents a forward-thinking
approach to education that aligns with the needs of a globalized world. By combining
language and subject learning, CLIL helps prepare students not just academically but
also linguistically and culturally for international environments.

3. Project-Based Learning (PBL) engages students in complex, real-world projects
that require the application of language skills. In a technical setting, students might work
on projects such as designing a prototype, conducting research, or developing software
solutions, all while using English for communication and documentation. PBL fosters
collaboration, critical thinking, and practical language use, aligning closely with the
demands of technical professions.  Key features of PBL include: A driving question or
problem that guides the project, student choice and voice in decision-making, inquiry
and innovation through research and exploration, real-world relevance and application,
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reflection, critique, and revision, a public product or presentation. PBL promotes a wide
array of academic and personal skills: Deeper Learning: Students engage more
meaningfully with the content, leading to better retention and understanding
Collaboration: Teamwork in PBL projects mirrors real-world work environments and
teaches communication and leadership skills. Critical Thinking and Problem Solving:
PBL requires students to tackle real-life problems, encouraging higher-order thinking [ 4,
39-43.]. Engagement and Motivation: The autonomy and relevance of projects enhance
student motivation and interest. Effective implementation of PBL requires careful
planning and facilitation by teachers. Teachers shift from direct instruction to coaching
and guiding students. Projects can be multidisciplinary, incorporating elements of
science, math, language arts, and social studies. Assessment in PBL goes beyond
traditional tests, often including rubrics, self-assessments, peer evaluations, and public
presentations. Project-Based Learning is a powerful educational approach that prepares
students for the demands of the 21st century. When implemented effectively, PBL
transforms classrooms into dynamic environments where students engage deeply with
content, collaborate meaningfully, and develop essential life skills.

4. Gamification refers to the application of game design elements and principles in
non-game contexts to enhance user engagement, motivation, and overall experience.
Over the past decade, gamification has gained widespread attention in fields such as
education, marketing, health, and corporate training, primarily due to its potential to
influence behavior and increase user participation. For technical students, gamified
scenarios might include simulations of technical problem-solving tasks, where language
use is integral to success. At its core, gamification involves incorporating elements
typically found in games, such as points, badges, leaderboards, challenges, levels, and
feedback loops into systems or activities that are not inherently game-like. The objective
is to leverage the motivational power of games to drive real-world actions. ~ These
elements tap into intrinsic and extrinsic motivators, encouraging users to adopt desired
behaviors while also maintaining sustained interest. Gamification represents a powerful
tool for enhancing engagement across various domains by integrating game design
elements into non-game settings. When designed thoughtfully, it can motivate users,
improve learning, and influence positive behavioral changes. However, its success
depends heavily on context, design quality, and alignment with user needs and goals. [ 5,
14-31].

5. Virtual Reality (VR) and Augmented Reality (AR) technologies offer
immersive environments for language learning. Virtual Reality is a fully immersive
technology that simulates a computer-generated environment. Unlike VR, Augmented
Reality overlays digital information onto the real world. AR does not replace the real
environment but enhances it by adding digital elements such as images, animations, or
data. This can be experienced through smartphones, tablets and so on. In technical
education, VR and AR can simulate real-world technical scenarios, such as virtual
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laboratories or engineering workshops, where students practice English communication
in context. These technologies cater to various learning styles and provide experiential
learning opportunities that enhance language acquisition. In the rapidly evolving
landscape of digital technology, VR and AR are two of the most transformative
innovations. Both technologies offer immersive experiences that are reshaping how we
interact with digital content, and they hold promise across a variety of industries
including gaming, healthcare, education, and retail. [ 6, 212 ]

6. The flipped classroom model reverses traditional teaching by having students
engage with instructional content outside of class, such as through online videos or
readings, and using class time for interactive activities. In EFL instruction, this approach
allows for more personalized language practice, such as discussions, debates, or peer
reviews, which are particularly beneficial for developing speaking and listening skills in
a technical context. The flipped classroom is a pedagogical model that has significantly
transformed traditional teaching methods, especially in the context of foreign language
learning. In a flipped classroom, the typical lecture and homework elements of a course
are reversed. Students are first exposed to new material outside of class, typically via
video lectures, readings, or other digital resources, and then class time is used to engage
in interactive activities that reinforce learning through practice and application. One of
the key advantages of using the flipped classroom model in foreign language education
is the increased opportunity for students to engage in communicative tasks during class.
Language acquisition thrives in environments where learners actively use the language,
and flipping the classroom allows for more time dedicated to speaking, listening, and
collaboration. According to this model creates a student-centered learning environment
that fosters deeper understanding and long-term retention. Additionally, the flipped
model supports differentiated learning. Students can control the pace at which they
absorb instructional content outside of class, revisiting complex grammar explanations
or vocabulary as needed. This flexibility is especially beneficial for language learners
who come from diverse linguistic backgrounds and may struggle with comprehension.
Effective implementation of the flipped classroom in foreign language instruction
includes providing multimodal input—such as videos, podcasts, and interactive
quizzes—that caters to various learning styles. During class, instructors should focus on
communicative activities, such as role plays, debates, and group projects, to maximize
student interaction. emphasize the importance of transforming class time into a dynamic
space for collaboration and practical application. Assessment should also be adapted to
this model, incorporating both formative and summative evaluations that measure
language skills in context. [ 7, 205-209.https://doi.org/10.1016/j.sbspro.2015.10.006 ]

7. Authentic materials refer to texts, videos, audio recordings, and other materials
that are created by native speakers for real-life communication, rather than for
pedagogical purposes. These materials include newspapers, magazines, radio broadcasts,
television shows, films, menus, brochures, websites, and social media posts. The use of
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authentic materials in foreign language teaching has been widely recognized as a
valuable tool in promoting language acquisition and cultural competence. Using
authentic materials, such as technical manuals, research articles, industry reports, and
professional correspondence exposes students to the language used in their specific
fields. This approach helps bridge the gap between classroom learning and professional
practice, ensuring that students acquire language skills that are directly applicable to their
future careers. Authentic materials expose learners to how the language is naturally used,
including idiomatic expressions, colloquialisms, slang, and varied grammatical
structures. This helps students move beyond the often sanitized and overly simplistic
language found in textbooks. Authentic materials provide insights into the values,
customs, and everyday life of native speakers, fostering intercultural competence and a
deeper appreciation of the target culture. Because authentic materials are real and
relevant, they can be more engaging than traditional resources. Learners are often more
motivated to understand a real-world video clip or news article than a fictional dialogue
in a textbook. Listening to native-speaker audio or watching videos with natural pacing
and accent variation helps learners develop real-world listening comprehension.
Similarly, reading newspapers or websites helps learners encounter varied vocabulary
and complex sentence structures in context. Authentic materials provide rich contexts
that allow learners to infer meaning and usage from the surrounding text. This contextual
learning helps retention and improves language proficiency. Integrating authentic
materials supports task-based learning, where students use the language to accomplish
real-world tasks, such as planning a trip using brochures or writing a response to a blog
post. Incorporating authentic materials into foreign language instruction enhances
linguistic competence and cultural understanding. [8, 97-118. ]

8. Role-playing and simulation stand out as effective techniques for engaging
students in authentic language use. These strategies not only help learners practice
vocabulary and grammar but also develop their social, pragmatic, and intercultural
communication skills. Role-playing and simulation activities allow students to practice
language use in realistic scenarios. In technical education, students might simulate job
interviews, client meetings, or collaborative project discussions, all conducted in
English. These activities build confidence and fluency, as students navigate professional
interactions in a controlled environment. Role-playing and simulations encourage the use
of target language in realistic, context-rich situations. This helps students move beyond
rote memorization and fosters meaningful communication. These activities promote
spontaneous speech, which builds fluency and increases learners’ confidence in
speaking. Simulating real-world social and cultural contexts allows students to explore
cultural nuances and appropriate language use, thereby enhancing their intercultural
sensitivity. These strategies are inherently fun and immersive. They shift the focus from
passive learning to active participation, which is particularly beneficial for younger
learners and those who thrive in experiential settings. Many simulations involve tasks or
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problems that need to be solved collaboratively, fostering both language use and
cognitive skills. Role-playing and simulation are invaluable tools in the foreign language
classroom. They bring the target language to life, facilitate the development of
communicative competence, and prepare learners for real-world interactions. [ 9, 95-
138]

9. Self-Access Language Learning Centers (SALCs) are dedicated spaces designed
to promote autonomous language learning by providing learners with resources and
opportunities to practice languages independently or collaboratively. These centers have
gained popularity in educational institutions worldwide as an innovative approach to
language acquisition, fostering learner autonomy, motivation, and individualized
learning strategies. SALCs serve as physical or virtual environments where learners can
access a variety of language learning materials and tools without constant supervision
from instructors. The core philosophy behind SALCs is to encourage learners to take
responsibility for their own learning process, making decisions about what, when, and
how to study. This aligns with contemporary views on learner autonomy, which
emphasizes the importance of self-directed learning in language education. The main
purpose of SALCs is to complement traditional classroom instruction by providing
additional support that caters to diverse learning styles and paces. SALCs enable
students to practice speaking, listening, reading, and writing skills through multimedia
resources, interactive software, books, and sometimes peer interaction or tutor guidance
on a voluntary basis. SALCs promote independent learning strategies, empowering
learners to set goals, monitor progress, and reflect on their learning. Learners can select
materials and activities that suit their interests, proficiency level, and learning pace.

[10, 126-142]

10. Mobile-Assisted Language Learning (MALL) refers to the use of mobile
devices, such as smartphones, tablets, and portable media players—to support and
enhance the process of learning languages. With the widespread availability of mobile
technology, MALL has emerged as a significant subfield of Computer-Assisted
Language Learning (CALL). MALL leverages the portability, connectivity, and
multimedia capabilities of mobile devices to offer flexible, context-aware, and
personalized language learning opportunities anytime and anywhere. MALL allows
learners to access language learning resources on-the-go, breaking free from the
traditional classroom or desktop computer settings. Learners can practice speaking,
listening, reading, and writing skills anywhere, such as during commutes or breaks.
Mobile devices can use GPS, cameras, and sensors to facilitate situational learning
experiences. For example, learners can use language apps that incorporate real-world
objects and environments, enhancing vocabulary acquisition through contextual clues.
Mobile devices support text, audio, video, and interactive content, providing diverse
language input and practice methods. Features like voice recognition enable speaking
practice and immediate feedback. Many MALL applications integrate social networking
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tools that enable interaction with peers and native speakers, facilitating communicative
competence and cultural exchange. Mobile platforms can track learner progress and
adapt content accordingly, offering personalized learning paths and pacing suited to
individual needs. Studies have generally shown that MALL can improve vocabulary
retention, listening comprehension, pronunciation, and learner motivation. [11, 93-107.]
The teaching of English as a Foreign Language (EFL) in higher technical
universities is undergoing a transformative shift, propelled by the increasing demand for
effective communication skills in globalized scientific and technical fields. Traditional
methods of language instruction, often focused on rote memorization and passive
learning, are no longer sufficient to meet the dynamic needs of today’s technical
students. Innovative teaching approaches have thus emerged as vital tools for enhancing
learners’ engagement, motivation, and overall language proficiency. Innovative
methods, such as technology-enhanced learning, task-based language teaching, blended
learning, flipped classrooms, and the integration of authentic materials, offer more
interactive, learner-centered, and contextualized language experiences. For technical
students, these methods provide opportunities not only to acquire general English skills
but also to develop the specific vocabulary, reading comprehension, and communication
strategies required in scientific and engineering contexts. For example, the use of
simulation software, virtual labs, and industry-relevant case studies facilitates the
practical application of English in real-world scenarios, fostering both linguistic
competence and technical literacy. Moreover, the incorporation of digital tools, such as
language learning apps, online collaboration platforms, and multimedia resources allow
students to practice English flexibly, accommodating diverse learning styles and
schedules typical of higher education environments. Flipped classrooms encourage
active participation by shifting foundational knowledge acquisition outside the
classroom, enabling in-class time to focus on discussion, problem-solving, and peer
interaction. This active engagement is particularly crucial for technical students who
benefit from collaborative learning and critical thinking exercises aligned with their
future professional tasks. Furthermore, innovative teaching methods promote cultural
awareness and global communication skills by exposing students to varied English
dialects and intercultural communication practices. This holistic approach prepares
technical graduates not only to excel in academic and professional settings but also to
navigate the multicultural and multilingual nature of modern workplaces. However, the
successful implementation of these methods requires addressing challenges such as
faculty training, infrastructure availability, and curriculum redesign. Educators must be
equipped with both linguistic and technological competencies to harness these
innovations  effectively. Institutions should invest in continuous professional
development and provide necessary resources to support these pedagogical shifts.
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PAXUMA MAMEJIOBA
AVIBEHM3 JAJIAIIIOBA

WHHOBAIIMOHHBIE METO/Ibl OBYUYEHUS AHTJIUACKOMY SI3BbIKY

B BbBICHINX TEXHUYECKUX YUYEBHbBIX 3ABEJEHUAX

PE3IOME

B ycioBusX cTpeMHUTENbHO pa3BUBAIOLIETOCs JaHAIadTa BbICHIEro o0pa3oBaHUS,
0COOEHHO B TE€XHHYECKHUX YHHBEPCHUTETaX, TPAJUIIMOHHbIE METOJbI MPENoIaBaHMs
AQHTJIMHCKOTO KaK MHOCTPAHHOTO SI3bIKa 3a4acTYI0 HE COOTBETCTBYIOT AMHAMHUYHBIM
noTpeOHOCTIM CTYIECHTOB, TOTOBSALINXCS K r7100aTM3UPOBAaHHBIM,
MEXIMCUUIUTMHAPHBIM KapbepPHBIM TpaeKTOpusiM. UTOOBI IPEOA0IETh 3TOT pa3phiB,
npernojiaBaTen  Bc€ yame oOpamaroTcs K MHHOBAI[MOHHBIM — METOJMKaM,
MHTETPUPYIOIINM U3yYEHHUE SI3bIKA C pealbHbIMU KOHTEKCTaMH, TEXHOJIOTHYECKUMHU
JOCTHKEHUSMHU U OPUEHTUPOBAHHBIMU Ha CTYAEHTA Noaxoaamu. B naHHOM pesrome
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paccMaTpUBAIOTCS  HECKOJBKO A(PGEKTHUBHBIX IMOAXOIOB, JOKA3aBIIMX CBOIO
pe3yJbTaTUBHOCTh B  IOBBIIMICHUU S3BIKOBOW T'PAMOTHOCTH, BOBJICYEHHOCTH
CTYJICHTOB W Pa3BUTHUS MPAKTHYECKUX KOMMYHHUKATHBHBIX HABBIKOB Yy CTY/ICHTOB
TEXHUYECKUX HAINpaBlICeHMH B KOHTEKCTE BBICIIETO TEXHHYECKOrO 00pa30BaHUs
BJIaJICHUC aHTJIMMCKUM S3bIKOM HWMEET KJIFOYEBOEC 3HAYCHHME JJIS JIOCTyNa K
rJ100aTbHBIM 3HAHUSM, YJacTUsl B MEXKYHAPOIHBIX MCCIICOBAHUSAX U BKIIIOYCHHS B
MUpPOBOE TpodeccnoHabHOE COo00IIecTBO. TpaauIMoHHbIE METOBI TPETIOIaBAHUS
S3bIKa YaCTO HE YJOBICTBOPSIIOT CHElH(PHUUYSCKHEe NOTPEOHOCTH TEXHUYECKHX
CTyACHTOB. B maHHOW cTaTbe paccMaTPUBAIOTCS WHHOBAIMOHHBIC TMOAXOMIBI K
NPEOIAaBAaHUI0 AHTJIMHCKOTO KaK HHOCTPAHHOTO SI3bIKA B BBICIIUX TEXHUYECKHX
y4eOHBIX 3aBEJCHUSAX C AKIEHTOM Ha METOJIbI, CIIOCOOCTBYIOIINE BOBIICYEHHOCTH,
NPaKTUYECKOMY TPUMCHCHUIO 3HAHMW M WHTETPAMM €  TEXHHYSCKUMH
nucnuuMHamMu. [IpenogaBaHue aHTJIUHCKOTO sI3bIKa KaK WHOCTPAHHOTO B BBICIIMX
TEXHUYECKUX YHHBEPCHTETaX NPEACTaBIsIET COOOW KaK YHUKAaJIbHBIC BBI3OBBI, TAK U
BO3MOXHOCTH. CTYJCHTBI TaKUX BY30B, KaK MPABUIIO, COCPEIOTOUCHBI HA U3YyUCHHH
TEXHUYECKUX TPEIMETOB, YTO MOXKET OrPaHUYMBATh WX BOBJICUEHHOCTh B
TPAaUIMOHHOE O0OydeHue s3bIKy. I[loaTomy s 3()(EeKTHBHOTO  yCBOCHHSI
AHTJIMICKOTO SI3bIKa HEOOXOJMMbI HHHOBAIIMOHHBIC ITOIX0/IbI, aIalTHPOBAHHBIC K UX
KOHKPETHBIM MOTPEOHOCTSM M YCIOBHSM. VIHHOBAIIMOHHBIC METO/IBI MTPEIO1aBaHuUs
AHIJIMICKOTO S3bIKa B BBICHIMX TEXHUYECKUX YYCOHBIX 3aBEICHUSIX AKIICHTHPYIOT
BHUMaHHE HAa MHTETPAIlMH TEXHOJIOTHHA, KOHTEKCTYaIM3UPOBAHHOM O0YUYEHHUH Yepe3
TEXHUYECKUH KOHTEHT, MUCIOJIb30BAHUU COBMECTHBIX U MHTEPAKTHBHBIX METOJ/IOB, a
Tak)e Ha MPAKTHUYCCKOM MPUMEHEHHH s3bIKa. DTH MOIXObI HE TOJIBKO MOBBIIIAIOT
YPOBCHb BIIQJICHUSI AHTJIMICKUM SI3BIKOM, HO M TIOJATOTABIHBAIOT CTYICHTOB K
YCIICIIHOM MEXTyHapOIHON Kapbepe B 00JIACTH HAyKH, TEXHOJOTHH, HH)KEHEPUU U
MaTeMaTHKU. VHHOBAallMOHHBIC METObI TPEINOJaBaHUs AHTIIMICKOTO S3bIKa KaK
WHOCTPAHHOTO B BBICHIMX TEXHHUYECKHUX YHHBEPCHTETaX IPEJICTABIIAIOT COOOM
B)XHBIM 3Tanm B pa3BUTHH Oosiee 3PPEKTUBHOTO, MPAKTUKO-OPHEHTUPOBAHHOTO U
VBJICKATEIILHOTO SI3BIKOBOTO 00pa3zoBaHusi. COBMEIICHHUE S3BIKOBOM TMOJITOTOBKU C
TEXHUYECKMMHU JUCIUIUIMHAMH W UCIOJBb30BaHUE COBPEMEHHBIX TEXHOJIOTHH
3HAYUTEIbHO IMOBBIIMIAIOT KOMMYHHUKATHBHBIE CHOCOOHOCTH CTYACHTOB, WX
aKaJIeMUYECKYIO YCIICIIHOCTh M MPO(eCCHOHAIBHYI0 TOTOBHOCTD. [IpUHSITHE TaKUX
WHHOBAallUM B KOHEYHOM UTOT€ CIOCOOCTBYET (POPMUPOBAHUIO TJIOOATHHO
KOMIIETEHTHBIX TEXHUYECKHUX CICIIMAINCTOB, CIIOCOOHBIX YCIEUIHO paboTaTh B BCE
0oJiee B3aMMOCBSI3aHHOM 1 aHTJIOS3BIYHON Cpejie.

KawueBble cj10Ba: HHHOBAIIMOHHBIE METOJbI, YUeOHBIN Tporiecc, 3PPeKTUBHbIC
METOJBI , IOJIXO/I, 33/IaHUE.
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ROHIMO MOMMODOVA
AYBONIiZ DADASOVA
ALI TEXNIKI UNIVERSITETLORDO INGILIiS DILININ TODRIiSINDO
INNOVATIV METODLAR

XULASO

Texniki universitetlordo ali tohsilin siiratlo inkisaf etdiyi soraitinds, ingilis dili
xarici dil kimi ononovi todris dsullari, qloballasan vo fonlorarasi karyeralara
hazirlasan tolobalorin doyison ehtiyaclarini qarsilamada tez-tez kifayst etmir. Bu
boslugu aradan qaldirmaq tiglin miallimlor getdikco daha ¢ox, dil 6yronmani real
diinya kontekstlori, texnoloji inkisaflar vo tolobayoniimlii yanagsmalarla birlosdiran
innovativ metodlardan istifado edirlor. Bu xtulasada, texniki toloboalor arasinda dil
biliklorini, marag1 vo praktik tinsiyyat bacariqlarini artirmaqda samarali oldugu siibut
olunmus bir ne¢a effektiv metod arasdirilir. Ali texniki tohsil kontekstinds ingilis dili
biliyi global biliklors ¢ixi1s, beynalxalq todqigatlarda istirak vo global smok bazarina
gosulmagq ti¢iin 6namlidir. Onanavi dil tadrisi iisullari, talabalarin xiisusi ehtiyaclarini
qarsilamaq baximindan tez-tez yetorli olmur. Bu mogalads, tolobalorin maragini
artiran, praktiki totbige yonalon va texniki fonlorlo inteqrasiya olunan innovativ
ingilis dili tadris tisul vo yanasmalar1 aragdirilir. Ali texniki universitetlords ingilis dili
xarici dil kimi tadris olunarkon 6ziinamaxsus ¢atinliklar va imkanlarla qarsilagilir. Bu
universitetlorin toloboalori adston texniki fonlors daha ¢ox diqqot yetirirlor ki, bu da
onlarin ananavi dil 6yronmo metodlarina maragini azalda bilor. Buna gors do, onlarin
xiisusi ehtiyac vo maraqlarina uygunlagdirilmis innovativ todris yanasmalari, ingilis
dili biliklorinin somorali gazanilmasi tigin vacibdir. Ali texniki universitetlordo
ingilis dilinin todrisinds innovativ metodlar, texnologiyanin inteqrasiyasi, texniki
mozmun vasitasilo kontekstlogdirilmis dyranmo, omokdasliq vo interaktiv {isullar,
elaco do real hoyat totbigini vurgulayir. Bu yanagmalar tokcs dil biliklorini artirmur,
hom do talobalori elm, texnologiya, miithondislik vo riyaziyyat saholorinds ugurlu
qlobal karyeraya hazirlayir. Ali texniki universitetlords ingilis dili xarici dil kimi
tadrisinds innovativ metodlar, daha somarali, praktik vo maraql dil tadrisina dogru
mithiim bir inkisafi tomsil edir. Bu yanasmalar, dil todrisini texniki fonlorlo
uzlagdirmaqgla vo miiasir texnologiyadan istifado etmoklo, tolobalorin {insiyyat
bacariglarini, akademik ugurlarini vo pesokar hazirliglarint shomiyyatli dorocodo
artirir. Belo innovasiyalarin monimsanilmasi, naticads, getdikco daha ¢ox bir-birino
bagli vo ingilis dili vasitasilo idaro olunan sahslordo ugur qazana bilon global
saviyyads kompetent texniki miitoxassislorin yetismasina tohfs verir.
Acar sozlar: innovativ metodlar, todris prosesi, effektiv texnikalar, yanagma,
tapsiriq
Rayci: filologiya elmlori namizadi, dosent Ohmoadova Giilnars Baba qiz

tarafindan capa tovsiys olunmusdur.
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