Azorbaycan Milli Elmlor Akademiyast M. Fiizuli adina Slyazmalar Institutu, ISSN 2224-9257
Filologiya masalalari Ne 4, 2026
Soh. 308-313

https://doi.org/10.62837/2026.4.308
ALIYEVA GULSHAN VAHID
TEACHER BAKU BUSINESS UNIVERSITY
Department Of Languages
qulyaalieng@gmail.com
ORCID:0000-0003-1266-195X

CHALLENGES OF TEACHING ENGLISH TO NON-ENGLISH
MAJORS IN HIGHER EDUCATION
SUMMARY

This article explores the major challenges of teaching English to non-English
majors in higher education, with particular focus on the Azerbaijani context. It
identifies key issues such as low student motivation, limited instructional hours,
mixed-ability classrooms, and the continued use of traditional teaching methods. The
paper emphasizes the importance of English for Specific Purposes (ESP) and
communicative language teaching (CLT) as effective approaches to enhance learning
outcomes. This study also considers the broader institutional and pedagogical factors
that influence the effectiveness of English language instruction in non-language
disciplines. It highlights that insufficient alignment between curriculum design and
students’ real-world needs often leads to superficial language acquisition rather than
meaningful competence. The article underlines the role of teachers’ professional
development in adapting innovative teaching practices and responding to diverse
learner needs.
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Introduction and Problem Statement

The rapid expansion of globalization and international cooperation has
significantly increased the demand for English language proficiency worldwide. In
the modern academic and professional environment, English serves as a key medium
of communication, research, and knowledge exchange. In countries like Azerbaijan,
English has become an integral part of higher education curricula, even for students
whose primary specialization is not related to languages. However, despite its
importance, the effectiveness of English language instruction for non-English majors
remains limited. The core problem lies in the mismatch between institutional
expectations and actual learning outcomes. While universities aim to equip students
with functional communicative competence, many graduates still lack the ability to
use English effectively in real-life and professional contexts. This gap is caused by a
combination of pedagogical, institutional, and learner-related factors. Among them
are low student motivation, insufficient instructional time, mixed-ability
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classrooms, outdated teaching methodologies, lack of English for Specific
Purposes (ESP) integration, and limited use of modern technologies.

Low student motivation. One of the most significant challenges in
teaching English to non-English majors is the lack of student motivation. Many
students perceive English as a compulsory subject rather than a useful tool for their
future careers.This perception reduces their engagement and willingness to
participate actively in classroom activities. Research highlights that motivation plays
a central role in language acquisition, influencing both the learning process and
outcomes [8]. When students fail to see the relevance of English to their academic or
professional goals, their learning becomes superficial. In Azerbaijan, this issue is
particularly evident among students in technical and scientific fields, who tend to
prioritize their core subjects over language learning. In addition, and equally
important is the issue of supportive learning environment which emphasizes the fact
that a positive and supportive classroom environment is essential for effective
language learning. Students need to feel confident and comfortable to participate
actively and express their ideas.

Psychological factors such as anxiety and fear of making mistakes can hinder
language acquisition. Creating a safe and inclusive environment encourages students
to take risks and engage in communication [5]. To address this problem, it is
essential to connect English instruction with students’ specific disciplines. ESP-
based teaching increases the perceived value of language learning and enhances
motivation [1].

Limited Instructional Hours with Mixed-Ability Classrooms. Another critical
issue is the limited number of instructional hours allocated to English courses.
Typically, students receive only a few hours of English instruction per week, which
is insufficient for developing all four language skills: listening, speaking, reading,
and writing.

Language acquisition requires continuous exposure and practice. However,
restricted classroom time limits opportunities for meaningful interaction and skill
development. As a result, students often fail to achieve the desired level of
communicative competence. This issue is compounded by the lack of extracurricular
activities that could reinforce classroom learning.

The diversity of student proficiency levels within a single classroom presents
another major challenge. Students may range from beginner to intermediate or even
advanced levels, making it difficult for instructors to design lessons that meet all
learners’ needs simultaneously.

Such heterogeneity affects both teaching effectiveness and student engagement.
Stronger students may feel bored, while weaker students may struggle to keep up.
Research indicates that differentiated instruction and flexible grouping strategies can

309



Azorbaycan Milli Elmlor Akademiyast M. Fiizuli adina Slyazmalar Institutu, ISSN 2224-9257
Filologiya masalalari Ne 4, 2026
Soh. 308-313

help address this issue [10]. However, implementing these strategies requires
additional training and resources.

Outdated Teaching Methods, Lack of ESP-Oriented Materials. Traditional
teaching methods, particularly the grammar-translation approach, continue to
dominate many English classrooms in higher education. These methods focus
primarily on theoretical knowledge, such as grammar rules and translation exercises,
rather than practical communication skills.

Modern language teaching emphasizes communicative competence, which
involves the ability to use language effectively in real-life situations. According to
communicative language teaching (CLT) principles, students learn best through
interaction and meaningful communication [3]. However, persistence of teacher-
centered approaches limits opportunities for active language use and reduces learning
effectiveness.

The absence of English for Specific Purposes (ESP) materials tailored to
students’ academic disciplines is another significant challenge. Many textbooks used
in universities are based on general English and do not address the specific linguistic
needs of different fields. Hutchinson and Waters argue that language teaching should
be designed according to learners’ specific needs and professional contexts [1].
Without ESP-oriented content, students fail to acquire relevant vocabulary and
communication skills necessary for their future careers. This results in a gap between
academic learning and workplace requirements.

Insufficient Assessment Strategies with Limited Opportunities for Language
Practice. Assessment practices in many institutions rely heavily on summative
evaluation methods, such as midterm and final exams. These methods do not provide
continuous feedback or reflect students’ actual progress. Formative assessment,
including peer evaluation, self-assessment, and regular feedback, has been shown to
improve learning outcomes and student engagement [2]. However, its
implementation remains limited. Without continuous assessment, students are unable
to identify their weaknesses and improve systematically.

The collaboration between subject specialists and language instructors has
become increasingly important in enhancing the effectiveness of English language
teaching for non-English majors. One of the most effective approaches in this regard
is Content and Language Integrated Learning (CLIL), which enables students to
acquire both subject knowledge and language skills simultaneously. This method
makes learning more meaningful by directly connecting language use with students’
academic and professional contexts. Considering the fact that collaboration between
subject specialists and language instructors can enhance the relevance of English
instruction, the Content and Language Integrated Learning (CLIL) approach allows
students to learn both subject content and language simultaneously. This
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interdisciplinary method bridges the gap between language learning and professional
application, making education more meaningful and effective [6].

Furthermore, the integration of modern technology into CLIL-based instruction
provides additional opportunities for interactive and personalized learning. Digital
tools and online platforms support communication, collaboration, and access to
authentic materials, thereby significantly improving students’ engagement and
language development. Thus it is highly recommended that collaboration and CLIL
approach be implemented with the integration of technology. Technology - enhanced
instruction supports personalized learning and increases student engagement which
are essential for developing practical language skills [7].

Teacher Professional Development.The professional development of teachers is
another crucial factor influencing the effectiveness of English language instruction.
Teachers need to continuously update their pedagogical knowledge and adopt
innovative teaching methods that address diverse learner needs as long as they play a
crucial role in the effectiveness of language instruction. However, many instructors
lack access to continuous professional development programs that focus on modern
teaching methodologies and technological tools. Studies indicate that teacher training
programs focused on modern methodologies, digital tools, and learner-centered
approaches can significantly improve teaching quality [4]. Therefore, universities
should invest in professional development programs that equip teachers with
innovative and learner-centered approaches. As without ongoing professional
development, instructors may rely on outdated methods that fail to engage students
effectively.

Conclusion

Teaching English to non-English majors in higher education presents multiple
interconnected challenges, including low motivation, limited instructional time,
mixed-ability classrooms, outdated methodologies, and lack of ESP integration.
However, these challenges can be addressed through a comprehensive and flexible
approach.The implementation of ESP-based curricula, communicative teaching
methods, formative assessment strategies, and technology-enhanced instruction can
significantly improve learning outcomes. Additionally, teacher professional
development and institutional support are essential for sustainable improvement. By
adopting these strategies, higher education institutions in Azerbaijan and beyond can
better prepare students for academic success and participation in the global
workforce.
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GULSON OLIYEVA
ALI TOHSILDO INGILIS DILININ QEYRI-INGILIS IXTiSASLARINA
TODRISININ COTINLIKLORI
XULASO

Bu mogalo Azorbaycan realligi nazoro alinmaqla ali tohsil miioassisalorinda
geyri-ingilis dili ixtisaslarinda oxuyan tolobolors ingilis dilinin dyradilmasi zamani
qarsiya ¢ixan oasas ¢atinliklori tohlil edir. Arasdirmada tolobalorin motivasiyasinin
asag1 olmasi, dors saatlarinin moahdudlugu, talobalarin dil saviyysalarinin forgli olmasi
Va ananavi tadris tisullarindan davamli istifada kimi problemlor 6n plana g¢okilir. Eyni
zamanda, mogalodo Xiisusi Mogsadli Ingilis Dili (ESP) vo kommunikativ
yanagmanin (CLT) effektiv tadris tisullart kimi shamiyyati vurgulanir. Qeyd edilir ki,
praktik {nsiyyot tapsiriglarmin totbiqi, miiasir texnologiyalardan istifade Vo
toloboyoniimlii yanagmalarin dors prosesino daxil edilmoasi geyri-dil ixtisaslarinda
ingilis dilinin todrisinin somoraliliyini shomiyyatli dorocods yiiksoldo bilor. Burada
geyd olunur ki, todris programi ilo tolobalorin praktik hayat vo peso ehtiyaclar
arasinda kifayot godor uygunluq olmadiqda, noticods dorin vo funksional dil
bacariglar1 deyil, daha gox sothi biliklor formalasir. Mogalodo miiallimlorin pesokar
inkisafinin shomiyyati xiisusi vurgulanir; qeyd edilir ki, miosllimlor yeni vo effektiv
todris Gisullarini monimsomoli vo miixtolif Soviyyali tolobolorin ehtiyaclarina
uygunlasma bacarigina sahib olmalidirlar.

Acar sozlor: Xiisusi Moqsadlor idiciin Ingilis dili, ali tahsil, geyri-ingilis dili
ixtisas talaboalari, iinsiyyat bacariglar, motivasiya, Azarbaycan
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I'YJABIIAH AJIMEBA
TPYJIHOCTH NPEMOJABAHUS AHI'JIMACKOI'O SI3bIKA
CTYJAEHTAM HEAHI'JIMMCKHUX CHEIUAJBHOCTEM B BBICIINX
YUYEBHbIX 3ABEJEHUSAX
PE3IOME
B nmaHHOW cTaThe paccMaTpUBAIOTCS OCHOBHBIE TMPOOJIEMBI IPETOIaBaHUS
AHTJIMMCKOTO  sI3bIKa CTYIACHTaM HESA3BIKOBBIX CIELUUAILHOCTE B  BBICIIEM
00pa3oBaHNM, C OCOOBIM aKIIEHTOM Ha a3epOaiJKaHCKHK KOHTEKCT. BBISBISIIOTCS
KITFOYEBBIC MPOOJIEMBbI, TaKWE KaK HU3Kas MOTHBAIMS CTYACHTOB, OTPAHHYEHHOE
KOJIMUECTBO Y4YEOHBIX YacoB, CMENIAHHBIE IO YPOBHIO IOATOTOBKH KJIAacChl U
MIPOJIOJDKAOIICECS] MCIOJIb30BAaHUE TPAJAUIIMOHHBIX METOJI0B 00yueHus. B crartbe
MOYEPKUBACTCS BAXHOCTh AHTJIMHCKOTO sI3bIKa JUIA crienuaibHbIX 1enei (ESP) u
KOMMYHHKAaTHBHOTO moaxoga K oOyuenuro s3blky (CLT) kak a¢QexTHBHBIX
MOJIXOJIOB K TMOBBILICHUIO PE3yNIbTaTOB 00yueHHs. B crarbe moguepkuBaeTcs poiib
MpOPECCHOHAIBHOTO PAa3BUTHs YUHMTENICH B aJaNnTalliil WHHOBAIIMOHHBIX METOJ/IOB
o0Oy4deHHUs U pearnpoBaHUU Ha pa3HOOOpa3Hble MOTPeOHOCTH yyamuxcs. bonee Toro,
npeiaracTcst COTPYAHUYECTBO CrelraIucTaMU-TIPeAMETHUKAMHU u
mpernojaBaTeNsiMd ~ s3blka Kak Ccrocod co3naHusi Oollee  aKTyallbHBIX H
YBJIEKATEIbHBIX YUYCOHBIX MATEPHAIIOB.
KiawueBble cioBa: Awuenutickuii s3vlK 0Nl CHEYUAIbHBIX yellell, 6blcuiee
o0bpaszosanue, CmyoeHmvl HEeaAH2N0A3bIYHLIX CHeYUATIbHOCMEl, KOMMYHUKAMUBHAS
KOMNnemenmHocms, momugayus, Aszepoaiioxcan
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