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SUMMARY

The purpose of this article is to ascertain how diversified instruction affects
students' motivation in foreign language classes. A crucial factor affecting reaching
learning goals is motivation. It is necessary to create such conditions that let weaker
and gifted learners gain in-depth knowledge and feel satisfied while doing activities
and participate in the lessons. Since diversified teaching is one of the most effective
strategies for addressing individual needs and acknowledging the diversity of
learners, it is used in this case. In this research a group of 20 students from ASOIU in
Baku city. Survey questions empowered to find the proper answer to the research
question in terms of affecting differentiation to the motivation. Data were analyzed
via quantitative method; findings let identify how elements of differentiated teaching
influence more on student motivation and define the importance of teacher’s role in
the educational process. Over the past generation, English language instruction has
undergone significant transformation.

Keywords: differentiated teaching, motivation, language learning,
individual needs.

Students have a crucial role in the learning process; without their interest,
participation, and curiosity, the learning process may collapse. Because of their level
of motivation, students are more creative and productive [6, 132]. The willingness of
a learner to commit to specific tasks is known as motivation. Ellis [4], who provides
a precise definition of motivation in foreign language classes, states that it is an
endeavor that encompasses the need and desire to acquire a second language. A
student's personal responsibility for academic performance is the focus of the learner
level, whereas the language level reflects the overall motivational system. Three
elements make up the learning situation level, which focuses on group, instructor,
and course motivational factors. All students, however, have a fundamental
motivation to attend lessons, according to Makokha and Ongwae [8, 133]; this
motivation ranges from reward to meeting certain demands. The study's importance
suggests that differentiated instruction, particularly changing the lesson's content,
promotes learning and may boost student motivation, which in turn influences
knowledge quality and academic achievement. With technology developing so

20


mailto:nailya.gasimova@gmail.com

Azorbaycan Milli Elmlor Akademiyast M. Fiizuli adina Slyazmalar Institutu, ISSN 2224-9257
Filologiya masalalari Ne 8, 2025
Sah. 20-24

quickly in the modern era, there are many factors that affect students' academic
performance. One of them is technological distractions, which can cause students to
lag behind in their studies. Lack of interest in the subject matter of the lecture is
another reason. In general, they are seen to be key components of student motivation.
Teachers can use differentiated instructions to tackle these issues. To find the answer
to this question, it is important to meet the purposes of the study:

a. to identify teacher's role in student motivation; b. to explore differentiated
teaching as one of the key element of boosting motivation.

By modifying the lesson's substance, differentiated teaching can create unique
circumstances. In this instance, teachers create exercises according to the
categorization of thinking skill levels. Teachers design a lesson plan that suits each
student's requirements and preferences based on how they interpret the material and
how well they can use it in practice. Teachers must clearly state learning objectives
at the start of each lesson and properly explain assessment criteria using attention-
grabbing words and sentences if they want to successfully implement differentiated
instruction. Students' potential is increased, and they are inspired to learn more as a
result. One of the main tenets of differentiated instruction is creating a welcoming
environment and allowing students to feel comfortable during the class. While gifted
students have the chance to expand their knowledge and develop academically,
weaker students can feel supported by their teachers and gain confidence thanks to
these components.

Materials and methods

This study looked at how differentiated instruction affected students'
motivation using the survey research approach. There were 20 participants in this
study from ASOIU in Baku city, with 50% (10 students) being female and 50% (10
students) being male. The poll did not ask questions that sought to determine the
learners’ names, ages, or other personal information because they were selected at
random. Thus, it removes social pressure and allows for more legitimate solutions.
The survey includes three groups of questions. The purpose of the first set of
questions is to examine students' individual academic data in order to determine
whether motivation and excellent academic achievement are related. While the third
set of questions aims to investigate students' perceptions of differentiation. The
second set of questions includes the components of differentiated instruction; it is
essential to ascertain the motivational factors. 50% of students occasionally feel
comfortable working with their peers, and around half of the students think the
instructional activities are occasionally at an adequate level. Nonetheless, some
students can keep up with the class pace, and most believe that the lesson's content
aligns with their interests. Teachers typically use differentiation techniques to get
students interested in what they are learning. The following points are very important
to consider:

21



Azorbaycan Milli Elmlor Akademiyast M. Fiizuli adina Slyazmalar Institutu, ISSN 2224-9257
Filologiya masalalari Ne 8, 2025

Sah. 20-24
v The degree of suitability of the lesson assignments
v Collaborating with others
v Tempo of the class
v The lesson's content

Students start to establish relationships with teachers; if the teacher helps or
supports them, they begin to feel more successful and self-assured.

There are various strategies to solve problems in mixed-ability classes, one of
the most popular is dividing students into groups according to their learning style,
pace or another individual features. In this case the most appealing is games,
dramatization or group activities [8, 17]. The next strategy encompasses the
appropriate usage of materials that reflects student-centered method. Differentiated
instruction incorporates four main elements. The first one is content when teachers
decide on the appropriate materials and resources that meet learners' need [1, 102].
Fast-paced and slow-paced learners may take benefits, since the content is adjusted
according to their different learning paces. Levy points out [3] that the content of the
lesson can be changed while maintaining the peculiarities of course curriculum. The
next element is process; Tomlinson [1, 60] highlights the significance of the ways
how learners perceive information better so that it can be beneficial and applicable in
the future. The third element is the product. The last element is the learning
environment that affects greatly student's academic performance; in this case it
includes teacher's support and assistance.

Conclusion

Using differentiated teaching works for students if a teacher is familiar with
student's characteristics, especially their psychological and individual features and
learner's weaknesses and strengths. In this research, it can be clearly seen that
differentiated teaching plays a crucial role in student incentive, especially when
teachers tend to adjust the content of the lesson focusing on student's interests and
abilities. According to the survey results, the more educators enforce the elements of
differentiation, the higher motivation is getting. Thus, differentiated teaching affects
positively student incentive, particularly to be more knowledgeable and skillful in the
specific field. Implementing differentiation in foreign language classes has a direct
impact on student motivational level.
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H. TACBIMOBA
JTA®DEPEHIIMPOBAHHBIN MOJXO0J K ®OPMUAPOBAHUIO
MOTHUBALIMU YUYEBHOM JEATEJLHOCTU CTYJAEHTOB IIPU
W3YUEHUU AHTJIMACKOTI O SI3BIKA
PE3IOME
Llenp naHHOW cTaThM — BBUICHUTH, KakK IU(QepeHIIMpOBaHHOE O0ydYeHHE
BIMSET Ha MOTHBALMIO CTYIEHTOB Ha 3aHATHUAX [0 MHOCTPAHHBIM S3bIKaM.
MoTtuBamus sSBISETCS pemaonM (GaKTOPOM, BIHUSIOMIAM Ha JOCTH)KEHUE yUeOHBIX
neneit. Heo6xoanmo co3naTh yciaoBus, MO3BOJISOLIME Oosiee caadbiM U 01apeHHBIM
yyaluMmcsl ToJiydaTh IJIyOOKME 3HAHMS M MOJIydyaThb YAOBJIETBOPEHUE OT
BBIMOJIHEHUST 3aJaHUi M ydacTust B Yypokax. JuddepeHuupoBaHHoe oOyueHHE
ABNIAE€TCS OOHOM W3 Hambonee dS(PPEKTUBHBIX CTpAaTETHil  yIOBJIETBOPEHHUS
WH/IMBUYaJIbHBIX TIOTPEOHOCTEH U MpU3HAHUSA pa3sHOOOpa3us ydamuxcs. B manHOM
uccienoBanuu yvactBoBasia rpynna u3 20 cryaentoB AI'VYHII B ropone baky.
Bomnpochkl aHKeThl MO3BOJIMIAM HAaWTH NPaBWIBHBIA OTBET Ha MCCIEN0BATEIbCKHUMA
BOMpoc O BiausHUM jauddepeHmanuu Ha MoTuBanuioo. JlaHHble ObuIH
NPOAHAJIU3UPOBAHbl  KOJUYECTBEHHBIM  METOJIOM;  pe3yJbTaTbl  MO3BOJIMIIM
ONpeAeNuTh, Kak »JJIEMEHThl JU(P(GEepeHIIMPOBAHHOIO OOyUYEHHUs BIMSIOT Ha
MOTHBAIIMIO CTYJEHTOB, W OIpPEICIUTh BaXHOCTh pPOJM NpenojaBareis B
obpazoBarenbHOM mporiecce. duddepennnupoannoe oOydeHHE aemaeT oOydeHHe
6os1ee IPoCThIM U 3(PPEKTUBHBIM, IPEOCTABIISAS yHAIIUMCS THOKOCTB U CBOOOY.
AkaneMuyeckas ycCIIeBaeMOCTh CTYJE€HTa 3aBHUCUT OT €ro MOTHUBALIUU H
JKeNaHusl y4yacTBOBaTh B ydeOHOM mporecce. OCHOBHBIM MOTHBATOPOM B KJlacce
apnsercs yuutenb. CTwin oOydeHMs M aKaJeMHUYecKHe CIIOCOOHOCTH yualiuxcs
pas3nnyaroTcs.
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KiaroueBble cioBa: muddepeHpoBanHoe o0yueHre, MOTHBAIMS, U3yYCHHE
SI3bIKA, UHIUBHIyaJIbHBIC TIOTPEOHOCTH.

N. QASIMOVA
TOLOBOLORIN INGILIS DILINI OYRONMO FOALIYYOTLORI
UCUN MOTIVASIYALARININ FOALIYYOTINO FORQLI YANASMA

XULASO

Bu mogalonin mogsadi ¢oxsaxali tolimin xarici dil dorslorinds tolobalorin
motivasiyasina necd tosir etdiyini miioyyon etmokdir. Tolim maqsadlorina ¢atmaga
tosir edon mithiim amil motivasiyadir. Elo sorait yaratmaq lazimdir ki, zoif vo
istedadl1 sagirdlor daha derinden bilik olds etsinlar, faaliyystlorini yerine yetirorkon
Ozlorini qane etsinlor, dorslorde istirak etsinlor. Forqli todris fordi ehtiyaclarin
qarsilanmast vo Oyrononlorin miixtalifliyini etiraf etmok {iglin on effektiv
strategiyalardan biri oldugundan, bu halda ondan istifado olunur. Bu todqiqatda
ADNSU-nun Baki sohorinde yerloson 20 tolobodon ibarot qrupu. Sorgu suallari,
motivasiyanin forqlondirilmasine tosir baximindan todqigat sualina diizgiin cavab
tapmaga imkan verir. Malumatlar komiyyst metodu ilo tohlil edilmisdir; tapintilar
diferensiallasdirilmis todris elementlorinin sagird motivasiyasina daha ¢ox neco tosir
etdiyini miioyyon etmays vo todris prosesinds miiollimin rolunun shomiyyatini
miloyyon etmoyo imkan verir. Ke¢gmis nasil orzinds ingilis dilinin todrisi shomiyyatli
transformasiyaya moruz qalmisdir.

Differensiallasdirilmis todris todrisi daha sado vo effektiv edir, tolobolorin
cevikliyini vo sorbostliyini tomin edir. Tolobonin akademik wuguru onun
motivasiyasindan va tolim prosesinds istirak etmak istoyindon asilidir. Siniflords asas
motivator miiollimdir. Talobalorin dyronma iislublar1 vo akademik qabiliyyatlori bir-
birindon farqlonir.

Acar sozlor: diferensiallasdirilmis todris, motivasiya, dil Oyronmo, fordi
ehtiyaclar.

Rayci: Filologiya elmlari namizadi, dosent Rana Samiyeva
tarafindan capa tovsiya olunm
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