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USE OF DIFFERENT TEACHING METHODOLOGIES IN
TEACHING ENGLISH VOCABULARY
Summary

Teaching vocabulary in ESL is crucial to a student’s language development and
communication skills. Obviously, without adequate words, it’s difficult to relate
thoughts, ideas, and feelings about who we are and how we interpret the world
around us. In this process, the main task of the teacher is to use as widely as possible
various methods and teaching aids that activate the teaching and cognitive activity of
students in the process of learning a foreign language in their pedagogical practice.
The purpose of this article is to present vocabulary instruction strategies that are
practical and effective for English teachers and to support their instructional efforts.
Instead of constantly using traditional teaching methods and systems, it is more
convenient to conduct experiments, test new techniques and methods, taking into
account today's requirements, to achieve the set goal. The article attempts to analyze
the use of advanced forms and methods used by foreign language teachers in the
educational process in connection with the formation of students' vocabulary stock.
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It is evident that our students are regularly exposed to new vocabulary during
language learning process and in real life situations. If we really want all of those
new vocabulary words to be comprehended by our students, we need to make sure
that we know how to teach vocabulary in a way that will make it easy for students to
understand and keep new words in their minds.

Vocabulary refers to words we use to communicate in oral and written language.
Receptive vocabulary refers to the words we understand through reading and
listening. Productive vocabulary refers to the words we use to communicate through
writing and speaking (Lehr, Osborn, & Hiebert, 2004). In order to communicate
effectively using oral and written language, students must be able to flexibly use
words that they recognize and understand. Students can learn vocabulary through
indirect and direct exposure to words in a variety of language contexts. For example,
students can learn vocabulary indirectly when they engage in conversations with
others, through read alouds, and through independent reading. On the other hand,
students can learn vocabulary directly when teachers target individual words and
promote word-learning strategies.(1.p 154)
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The techniques applied by teachers help students to become independent
language learners who are able to understand, record, and learn new vocabulary by
themselves. Nevertheless, teachers should remember that techniques may not work
the first time they do them. They should analyze the process, make adjustments, and
try again. Furthermore, students may not understand what is happening when they try
a new technique. One of the duties of teachers is to explain it to them and make the
purpose of the activity clear.

Different teachers have different methods and approaches for introducing new
vocabulary, but there is one rule of thumb that governs teaching of vocabulary on the
whole. That is, when teaching any new words you should always introduce
their Meaning, Form, and Pronunciation.

The meaning of a new word is usually the first thing introduced to students. This
can be done in a variety of ways. The most common way of introducing the meaning
of a word — especially for nouns — is through flashcards or images. Some teachers
also like to use realia as a way to give students the chance to interact with the items
in a way that involves all of their senses. By adding this experience to the lesson it
can help students to create a stronger connection with the new word. Meaning can
also be introduced through Total Physical Response (TPR) or miming. TPR is a
technique that involves students performing physical movements when reciting
certain words/phrases. Both TPR and miming work particularly well for verbs as
they are easy to demonstrate, and also give the students a chance to move around and
burn off some energy.

One way to have students extend their knowledge of important words is through
a Frayer model. This graphic organizer builds vocabulary and conceptual knowledge
across content areas. The strategy requires students (not the teacher) to define a
vocabulary word and then list its characteristics, examples, and non-examples. Frayer
models can be completed in collaborative groups using textbooks and other subject-
matter materials while the teacher circulates around the classroom and assists
students.

Explicit instruction of words is important, but it is impossible to teach all the
unfamiliar words students will encounter. One way to help students develop
strategies for approaching unfamiliar vocabulary is to teach morphemes (prefixes,
roots, and suffixes). Allowing students to read keywords and add prefixes or suffixes
helps them garner the meaning of those words based on how it's used in a sentence.
Giving students opportunities to guess the meaning of word parts is helpful to
support their vocabulary growth. Students can be taught the following morphemic
analysis routine to help them engage in independent word study. (5.P134)

Morphemic analysis routine

e Find the root

e Find the prefixes and suffixes
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e Think about what each part means

e Use other words that contain the part

e Use context clues

e Combine the meaning of the parts

e Try the possible meaning in the sentence

Teaching word connections is also one of the most applied techniques by
English instructors. This method is carried out with semantic maps and teaching
collocations. a)Semantic maps visually display and connect a word or phrase and a
set of related words or concepts. At lessons implementing semantic map activities
will help students, especially struggling students and students with learning
disabilities, recall the meanings of words and understand how multiple words or
concepts “fit together.” It is done by identifying a keyword or concept, brainstorming
related words, and creating a visual representation on a graphic organizer, such as a
web, tree map, or bubble map. b)An important aspect of teaching how to use
vocabulary items is teaching what other words they collocate with. In many ways,
collocations are the building blocks of language and recent studies have found that
native speakers often rely on pre-formulated chunks rather than putting words
together one by one. Tasks in which we explain matching words to form collocations
are always useful. For example, students can find out that we can have a packet of
biscuits or a tin of biscuits but we wouldn’t have a tube or a can of biscuits.(2.p60)

As students become more advanced, and the language more abstract, new
vocabulary can be introduced through contexts. Contextualized vocabulary
instruction can be an effective method of acquiring new words. What is
Contextualized Vocabulary teaching?

Contextualized vocabulary teaching is a process in which word meanings are
derived from context rather than through isolated study. Memorization of definitions,
however, is not a component of learning vocabulary in context. With contextual
learning, students learn vocabulary through inferring word meaning in text or speech.
It occurs when one acquires new words through reading or listening. A reader who
implies the meaning of an unfamiliar word within a sentence by using clues gleaned
from neighboring words. One example of contextualized learning involves learners
making personal connections to vocabulary words. For example, students could draw
pictures of something related to new words they have encountered to help them
remember the words. Instructors can use several contextual vocabulary strategies to
help students acquire new words. The following list discusses some strategies:

o One effective strategy involves the use of contextual clues such as synonyms,
antonyms, or examples to determine possible word meanings.

e Another strategy includes reading and summarizing, which allows students to
encounter and use vocabulary words in context.
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e Since repeated exposure to vocabulary words enhances word acquisition,
offering students multiple opportunities for retrieving and using vocabulary words is
a particularly effective strategy.

o Teaching students to identify personal connections to words can also help
students acquire and recall new words and definitions.

Translation is another technique that has pros and cons. Many teachers and
teacher trainers see translation as a bad thing. They seem to feel that translation will
in some way prevent the student from ever becoming proficient in the target
language. This is quite obviously not true. There are many cases of learners
becoming quite good in a language despite relying heavily on translation. In some
instances translation is clearly advantageous. Where a group of students share the
same mother tongue (and in particular where the teacher does too) it makes sense to
make use of this facility from time to time. In fact, translation can often save time
and help with comprehension. Many students use translation when they are recording
the new vocabulary, whether the teacher likes it or not.

However, it is important to make students aware of some of the shortcomings of
translation. It is often the case that there aren’t any direct translations (word for word
equivalents), or that one language might have more than one way of saying
something, depending on the context. Making students aware of these problems,
rather than completely avoiding translation, may well help their learning. Students
can easily become over-reliant on the teacher to translate everything so translation
should only be used as one of many techniques employed in teaching vocabulary.
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A.TacanoBa
UCIOJb30BAHUE PA3JIMYHBIX METOJUK OBYUEHUS ITPU
OBYYEHUU AHTJIMMCKOM JJEKCUKE
Pe3rome
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OO6yuenue nekcuke B ESL uMmeer pemiaroiiee 3HaueHue JIsl pa3BUTHS SI3bIKa U
HaBBIKOB 00MIeHU cTyneHTa. OYeBHIIHO, YTO 0€3 aJICKBATHBIX CJIOB TPYJHO CBS3aTh
MBICITH, UJICU U YyBCTBA O TOM, KTO MBI U KaK Mbl HHTEPIPETUPYEM OKPYKAFOIIUN
mup. B aTOM mporecce rimaBHas 3ajada mperogaBaTeNii — KaK MOXKHO IIHpe
UCIIOJIb30BaTh B CBOCH IMEAarornyecKor MPaKTUKE Pa3lIMYHbIE METOMBI U CPEACTBa
00y4YeHHsI, aKTUBU3UPYIOIINE YICOHYIO U TTO3HABATEIBHYIO JIESTEILHOCTh CTY/ICHTOB
B IPOIIECCe M3YYCHUSI MHOCTPAHHOTO si3bIKa. L{enb maHHOW cTaThbu — MPEJCTABUTH
npakTudeckue u 3(peKTUBHBIC CTpaTeruu OO0YYCHUs JIGKCUKE ISl TIpenojaBareinei
AHTJIMHCKOTO s3bIKAa WM TMOJJIEPKaTh WX oOydaromue ycuiausi. BMecTto TOro 4ToOsbI
MIOCTOSIHHO HMCIIOJIb30BaTh TPAIUIIMOHHBIC METOJBI M CUCTEMbI OOydYeHHs, yI00HEe
MPOBOANTH 3KCIICPUMEHTBI, TECTUPOBATH HOBBIC MPUEMBI M METOIBI C YYETOM
TpeOOBAaHUI CETOMHSAIIHErO JHS IS JOCTH)KEHUS TMOCTaBJICHHOW menu. B crarhe
MPEIIPUHSITA TONBITKA MPOAHAIU3UPOBATH HCIIOJIB30BAHUE IEPEIOBBIX (HopM H
METO/IOB,  HUCIOJB3YyEeMBbIX  MPENOJABATCISIMH  WHOCTPAHHBIX  SI3BIKOB B
o0pa3oBaTeNlbHOM TIpOIlecCe€ B CBA3M C (POPMHUpOBAHMEM CIIOBAapHOTO 3araca
CTY/ICHTOB.

KiroueBbie ciioBa: mpenoaaBaHue JeKCHKH, MPHEMbl, MeTOJbl, BBeIEHHE,
HHCTPYKIUS

A.Hasonova
INGILIS DILI LUGOTININ OYRODILMOSINDO MUXTOLIF TODRIS
METODIKALARININ ISTIFADOSI
Xiilaso
ESL-do ligotin Syradilmasi tolobonin dil inkisafi vo iinsiyyst bacariqlar
ticlin ¢ox vacibdir. Aydindir ki, adekvat sozlor olmadan kim oldugumuz vo
ostrafimizdaki diinyani neco sorh etdiyimiz haqqinda diisiincalori, ideyalart vo hisslori
alagalondirmak ¢atindir. Bu prosesdo miiallimin asas vazifasi talobalorin xarici dilin
oyranilmasi prosesinds todris vo idrak faaliyyatini aktivlesdiron miixtalif metod vo
todris vasitalorindon 6z pedaqoji tocriibalorinds miimkiin qodor genis istifads
etmoakdir. Bu mogalonin magsadi ingilis dili miiallimlori tigiin praktiki vo effektiv
olan liigot tolimati strategiyalarini togdim etmok Vo onlarin todris Saylorini
doastoklomoakdir. Qarsiya goyulan mogsads ¢atmaq {iglin ononavi todris tisul vo
sistemlorindon daim istifado etmok ovozino, giiniin talablorini nazaro alaraq
tocriibalor aparmaq, yeni texnika vo metodlari sinagdan kecirmok daha olverislidir.
Mogalods sagirdlorin liigot ehtiyatinin formalasmasi1 ilo olagodar xarici dil
miosllimlarinin todris prosesinds totbiq etdiklori miitoragqqgi forma vo metodlardan
istifads vaziyyati tohlil edilmoays caligilir.
Acar sozlar:liigatin tadrisi, iisullar, metodlar, tagdimat, talimat

Roygi: f.e.ii.f.d Aynur Mammadova
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