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Critical thinking- is the ability to effectively evaluate information and form
judgements. It means that in traditional classroom students answer questions that
are either right or wrong, but in a critical thinking classroom, instead teachers
encourage students to evaluate information and express their thoughts, using
evidence to support their thinking. This makes learning meaningful to them. It is
one of the most important skills the teachers can teach their students. Empower
means that teachers can help them to be stronger and more confident in their own
lives.

If students are strong critical thinkers, they demonstrate these eight pillars of
critical thinking:

Communicate ideas clearly

Reflect on their own actions and learning
Consider different perspectives
Demonstrate creativity

Apply knowledge to new situations
Solve problems

Evaluate information

Inquire and ask meaningful questions

Students who can do these eight things have the ability to reach their potential.
They are not just memorizing facts in the classroom; they are learning how to
think, which, in my opinion, is the purpose of education. There are some benefits
of critical thinking:

1. Thinking independently; 2. Making informed decisions; 3. Evaluating
information; 4. Considering differing viewpoints; 5. Fostering self-reflection; 6.
Positive impact on students’ motivation and language acquisition

However, many teachers are hesitant to try to do too much critical
thinking in their classes, because there are also many challenges. Let’s mention
some challenges the teachers face:

1. Not enough time. One of the big challenges is that doing critical thinking
takes time. It doesn’t take much time to answer “yes” or “no,” but if a teacher

Nk wNE

257



Azorbaycan Milli Elmlor Akademiyast M. Fiizuli adina Slyazmalar Institutu, ISSN 2224-9257
Filologiya masalalari Ne 3, 2025
Sah. 257-264

wants students to elaborate on their answers to address a controversial topic or
consider different sides of an argument, they need time to process.

2. It feels like it takes away from the curriculum. Teachers feel like it
takes away from the curriculum. Teachers face a lot of pressure because their
school is giving them a curriculum to follow. So, critical thinking feels like it is
taking time away from the curriculum. I would argue, however, that critical
thinking activities enhance the curriculum and accelerate language acquisition,
because students are thinking and communicating on a different level.

3. Schools don’t provide much training. Doing effective critical thinking
takes training. It takes a lot of practice and training for teachers to be good and
making critical thinking a part of their curriculum. Many teachers don’t know
how to help their students think more critically and unfortunately a lot of schools
don’t provide enough support in this area.

4. Some think it’s just for advanced learners. Teachers of beginning levels
feel that critical thinking is just for advanced learners and suppose that they can’t
teach critical thinking when their student’s level of proficiency is low. However, I
disagree. 1 am going to show you some ways to help your beginning students
think critically as well. These challenges are important to consider. Hopefully
though you’ll see that the benefits outweigh the challenges.

Even beginning students can be taught critical thinking skills. Let’s look at
how you can incorporate critical thinking for beginners.

For example, beginners typically learn a list of occupations or jobs such as
teacher, doctor or accountant. Well, it is fine to have your students learn
vocabulary list, you can push them further to think critically. Here are some
questions you can ask them:

1) Which 3 jobs are the most difficult, and why?

2) Which job would you like the most, and why?

3) Which job is the most important? Why do you think that?

Getting beginning students to talk about the occupations helps them to engage
with the vocabulary and leads to better language acquisition. To follow up with
this activity you can have your beginning students research and present their
dream job. In this example (pic.1) students choose a veterinarian as a dream job:
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Critical Thinking for Beginners:
Research your dream job

My Dream Job: Veterinarian

Why do you like this job?
I like this job because | want to help sick animals.

What are the responsibilities of this job?
Veterinarians examine animals and keep them healthy.

wWhat is difficult about this job?

It is difficult because sometimes you cannot help an
animal.

(Pic.1)

In this activity you force your students to do much more than just
memorize a list of jobs. They are practicing critical thinking. After this activity
you can push their learning even further by asking questions that help them reflect
on the activity (Pic.2)

Critical Thinking for Beginners

Pillars of Critical Example Beginner Questions
Thinking

Reflect on your own What did you learn from this
learning activity?

Consider different How is your dream job
perspectives different from your
classmates’ dream job?

(Pic.2)

Asking the first question allows them to reflect on what they are
learning, which is one of the pillars of critical thinking. By asking the second
question, this helps students to consider different prospectives, which is another
pillar of critical thinking. This is an overview of critical thinking. The next step is
asking Open-Ended Questions. This is a key to critical thinking. Firstly, let’s
define what the Open-Ended Questions are:

The questions that can’t be answered with just a simple “yes” or “no”. Instead,
these questions require students to elaborate or give more information and
examples. Students will need to support their answers not just say “yes” or “no”.
So, why ask open-ended questions?

e Students think more deeply about a topic

e Students practice communication and listening

e Accelerates language learning
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e Consider other perspectives

In traditional English as a foreign language classes, we see a lot of
questions, where the answers are either “right” or “wrong”. If we want to faster
more critical thinking in the classes, we need to ask questions that require deeper
thinking. When we ask open-ended questions, students think deeply about the
topic. They practice communication and listening which accelerates language
learning. It also helps students to consider other perspectives. Here are some
examples of open-ended questions:

Asking open-ended questions

What is another way of . .
looking at this issue? Wiy b5 Shils Iipartanes

4

Can you give me

&7 How do you know
an examplex

this?

Do you agree or
disagree, and why?

How is this connected to
your own life?

(Pic.3)

These questions require reflection and deeper understanding. Don’t be
satisfied with one-word answers like “yes” or “no”. Push your students to provide
examples to explain why this is important or how it is connected to their own
lives.

To better illustrate what | am talking about, here is an example of a
Close-Ended question that doesn’t elicit much critical thinking. “What is global
warming?”. There is nothing wrong with this question, but it doesn’t push the
students to do anything more than give a definition. But we can ask an open-
ended question: “How does global warming impact your future, and how do you
feel about it? This type of question requires deeper thought and memorizing a
definition. It makes a lesson personal and encourages students to think about
consequences and causes affects. If students can train their brains to think about
the causes and affects and how events connect to their own lives, this is an
excellent use of class time.

With open-ended questions be sure to give students time to think and
discuss. One activity I’d like to do in my classes with the open-ended questions is
called Think-Pair-Share. It is effective because:

1) It allows for reflection time
2) Students can try out their ideas with a partner first
3) It also builds oral communication skills.
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Here is how you do Think-Pair-Share (Steps):

Step 1. Give students time to think about your question. They can write their
thoughts down in a notebook.

Step 2. They share their ideas with a partner. Students often get scared to share
ideas in front of the whole class, but when with the partner they love sharing. This
way they are practicing what they want to say and get to consider their partners’
opinions.

Step 3. They share the ideas in a group of four or with the whole class. Now,
students have one more opportunity to communicate their ideas and by now they
will feel more comfortable sharing with a larger group. They are gaining more
ideas because they are learning from classmates.

It is a good idea to give students a graphic organizer such as this one when
they do Think-Pair-Share.

Think-Pair-Share

[ Topic or Question: ]
What I think: What my partner What we will
thinks: share:

(Pic.4)

Here students write the open-ended question at the top. In the first square
on the left they write down their own thoughts about the question. Then, when
they pair with the partner, they write down the partner’s ideas in the second
square. Finally, they both decide what they want to share with the whole class, or
a larger group and they will write that in the third square. This graphic organizer
is a good example of scaffolding critical thinking. Many of our students are new
to critical thinking. It is difficult for them to suddenly give their opinions and have
discussions in class. We should provide them with Critical Thinking Scaffolding
Support.

Critical Thinking Scaffolding Support is:
1) Graphic Organizer; 2) Teach key vocabulary; 3) Tap into prior knowledge;
4) Give reflection time.

Just like when we build a building, we need to put scaffolding up on the
outside, so that we can construct the building little by little. We also need to
provide scaffolding for students. Someways we can provide scaffolding or to give
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them graphic organizer or a worksheet to guide them, teach key vocabulary, so
they can understand and discuss the concepts, connect their learning with what
they already know, so tap into prior knowledge, so that learning becomes
meaningful and personal and give reflection time, so they can elaborate on their
answers and give examples.

Four Corners activity and Gallery Work are great critical thinking
activities, because

1) Promotes discussion of different perspectives

2) Students need to use evidence and examples to support their opinions

So we need to give reasons to back up of what they are saying.

3) Students practice communication and listening

4) These are also fun activities for kinesthetic learners, because students get
out of their seats for these activities.

In Four Corners activity students debate a controversy of question.

1) Make 4 signs (one for each corner): Strongly agree, Agree, Strongly
disagree and Disagree. You should put each of the signs in the corners of your
classrom.

2) Write a controversial statement or open-ended question on the board for
them to consider. This should be related to theme of what they are studying. For
example, you can write: “Social media is harmful” or “Teachers should not give
homework”.

3) Step three is to give students time to think. Present the question to the
students. Give them time to think about your question. They can write down their
thoughts independently in their notebooks or on a graphic organizer.

4) Step four is to commit to a corner and discuss. After you give them
independent thinking time show the students the signs in the corners and ask them
to stand up and move to one of the corners. In the corners students form groups of
2-3 and share their ideas. Be sure to leave time for discussion. The teacher will
move from group to group to monitor the discussion.

5) Step five is Present. Call on students to present a summary of their
opinions (can be oral or written) to share with the whole class. If after hearing the
ideas of their classmates, if anyone wants to change corners, they can do so, but
they need to explain why.

Here is a Variation of activity that is fun as well (Pic.4) and better for low
level students.
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Four Corners: Variation

A Where would you most like to go on B
vacation? WHY?
A. France
B. Thailand
C. New Zealand
G D. Brazil )
[P

(Pic.4)

You can make the signs in the corner A, B, C, D instead and put the question
on the board. For example, this question is for the beginning students who are
studying the names of countries.

As you can see, this critical thinking activity can work for students at all levels.

The teacher uses the graphic organizer where students give their opinion if they
strongly agree, disagree and etc. and provide three reasons why they choose this
response. After they go to the corners and listen to the ideas of their group, they can
write down three new reasons from their classmates.

Another activity is “Gallery Walk”. This activity is like visiting an art
gallery. Meaningful questions, photos, problem-solving situations, or quotations are
placed around the room just like an art gallery. Students will walk around the
classroom, looking at the gallery and they will work together in small groups to
respond to what they see. Four Corners and the Gallery Walk actives are used:

e Before introducing new material to activate prior knowledge
e After a short reading

e To prepare for a test

e Generating ideas for writing

In conclusion, Critical Thinking is very important because: a) Students
are engaged and acquire language faster; b) Students become independent
thinkers; ¢) Learning becomes meaningful.
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Nigar Namiq qiz1 9bilova
XARICI DIL KiMi INGILIS DIiLi SINFINDO TONQIDi DUSUNCO:
TOLOBOLORIN COLB EDILMOSI VO MAARIFLONDIRILMOSI
Acar sozlor: tonqidi diisiinco, hovoslondirmo, tolobalor, tapsiriglar, ¢atinliklor
Xiilasa

Tangqidi diisiinco — malumatlar1 samarali gokildo analiz etmok, qiymsatlondirmak va
osaslandirilmis miihakimolor formalagdirmaq bacarigidir. ©Onenovi siniflorde asas digqet
diizgiin vo ya yanlig cavablarin verilmosine yonoldiyi halda, tonqidi diigiincoye osaslanan
dorslordo miisllimlor talobalori molumatlar doyarlondirmoys vo 6z fikirlerini asaslandiraraq
ifads etmayos tosviq edirlor. Bu yanagma Oyronmeoni tolabslar ii¢iin daha monali va calbedici
edir, eyni zamanda miollimloro onlara hoyat {igilin zoruri olan vacib bacariqlar1 asilamaq
imkani yaradir.Tonqidi diigiinco talobolori daha miistaqil vo giiclii diisiinen fardlora gevirir.
Onlar sadoco faktlar1 azborlomoklo kifaystlonmir, hom do neco diisiinmoyi dyronirlor. Bu
bacariq sayasinda taloboalor forgli baxis bucaglarini nazera almagi, malumatlari tohlil etmoyi
va natico ¢ixarmagi dyranirlor. Eyni zamanda, bu proses onlarin daxili motivasiyasini artirir
va 0yronmayas daha faal sokilde qosulmalarini tomin edir.

Notico etibarilo, tonqidi diisiinca tolabalorin tohsil prosesinde aktiv istirakini
giiclondirir, onlarin yaradici vo analitik diislinmo bacariqlarini inkisaf etdirir vo timumi
Oyranma tacriibasini daha monali vo somarali edir.

Hursp Hamuk rei3el A0niaoBa

KPUTUYECKOE MBIIIJIEHUE HA YPOKAX AHIJIMMCKOI'O SI3bIKA KAK
HUHOCTPAHHOTI'O: BOBJIEYEHHUE U MIOOPEHUE CTYJEHTOB
Knrouesvie cnosa: Kputuueckoe MbIIUICHHE, TMOOIIPSHUE, CTYACHTHI, 3aJaHus,
pOoOIIEMBI
Pe3rome

CraThsi NOMYEPKUBACT BAKHOCTh KPUTHUYECKOTO MBIIUICHUS B TPOIECCE H3yUCHUS
AHTJIMHACKOTO $3bIKA KaK HMHOCTpaHHOTro. KiTlloueBoe NpPEeUMYINECTBO JAHHOTO MOJIX01a
3aKJIIOYaeTCsl B Pa3BUTUM  HE3aBUCHMOIO  MBIIIJICHHS, CIIOCOOHOCTH  NPUHUMATh
000CHOBaHHBIC PEIICHUS, aHAIU3UPOBATh HHQPOPMAIUI0 U KPUTHYECKH OCMBICIMBAThH
coOCTBeHHBIE 3HAHU. DTO, B CBOIO OYepelb, CTIOCOOCTBYET MOBHIIIICHUIO MOTHBAIIMY U Ooliee
3¢ (EeKTUBHOMY YCBOCHHIO SI3BIKA.

OCHOBHBIC KOMIIOHEHTBI KPUTHUECKOTO MBIIUICHUS BKIIIOYAIOT SICHOE M3JIOKEHHUE HIICH,
caMOaHaJH3, PACCMOTPEHUE PA3IUYHBIX TOYESK 3PCHHS, KPEaTUBHOCTbh, IPUMEHEHNE 3HAHUN B
HOBBIX KOHTEKCTaX, YMEHHE peliaTh IpoOIeMbl, OlleHUBaTh HHPpOpMaIHo U (HOpMyITHPOBAThH
CoJiepKaTeNlbHbIE BOMPOCHL. Pa3BUTHE 3THX HABBIKOB TI03BOJISIET CTYJCHTAM HE IPOCTO
3amoMuHaTh (akThl, HO W Pa3yMHO MBICIMTh, YTO 3HAYUTEIHHO IMOBBIIIAET UX
o0pa3oBaTenbHbIN TOTEHITHAIL.
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