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Abstract

The purpose of this study was to find out how short tales may help intermediate
EFL learners acquire vocabulary. The goal of the project is to develop innovative
strategies for expanding students' vocabulary, which will help instructors and
learners alike deal more effectively with the demands of language learning and
instruction. This is shown by how employing short tales helps students perform
better when it comes to vocabulary. First steps in learning a second language are
mastering its vocabulary. Learners can improve their communication and ultimately
acquire both productive and receptive language abilities when they are proficient in
using the fundamental or everyday vocabulary of the target language.
Given this understanding, English teachers began utilizing literary works to help stud
ents meet
learning objectives and increase their vocabulary.In this sense, using short tales to tea
ch and acquire vocabulary is a useful tactic that aids in the accomplishment of objecti
ves for both instructors and students.This descriptive research explores how short tal
es might be used to teach and
acquire vocabulary.The vocabulary and usage of the terms that language learners
know define their proficiency level. Furthermore, simply understanding a word's
dictionary definition is insufficient. Words can have two different meanings:
emotional meaning and literal meaning. The denotative or surface meaning that
students pick up from dictionaries is known as literal meaning. Conversely, the
inferences or connotations that the words imply are known as emotional meaning.
Another name for them is contextual and textual meaning. The research recommends
teaching both levels as they are both utilized in oral and written conversation.

Keywords: Short Story, vocabulary learning, learning and teaching activity

GULHOYAT MOTLOB ABDULLAYEVA

QISA HEKAYOLORDON ISTIFADONIN
LUGOTIN OYRONILMOSINO TOSIRI
Xiilaso
Bu todqgigatin mogsadi qisa nagillarin orta soviyyoli EFL Oyrononlora sz
ehtiyat1 oldo etmoys neco kdmak edo bilocayini dyronmok idi. Layihenin magsadi
tolobalorin ligot ehtiyatini genislondirmok {i¢iin innovativ strategiyalar hazirlamaqdir
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ki, bu da hom miiollimlors, hom do dyronanlors dil dyronmo vo tolim toloblori ilo
daha somorali moesgul olmaga komok edacok. Bu, qisa nagillardan istifadonin
tolobalorin s6z ehtiyatina goldikdo daha yaxsi ¢ixis etmosino neco komok etmosi ilo
gostorilir. Ikinci dili dyronmokdo ilk addimlar onun liigotini monimsomokdir.
Tolobolor hodof dilin fundamental vo ya giindolik liigotindon istifado etmaoyi
bacardiqda, {iinsiyyotlorini tokmillosdiro vo noticodo hom mohsuldar, hom do
gobuledici dil bacariglarini olds edas bilorlor.

Bu anlayis1 nazars alaraq, ingilis dili muisllimleri sagirdlors tolim magsadlaring
catmaqgda vo onlarin ligot ehtiyatin1 artirmaqda kdmok etmok iigiin odobi osarlordon
istifado etmoyo basladilar. Bu monada, liigoti Oyrotmok vo oldo etmok iigiin qisa
nagillardan istifado etmok hom misllimlor, hom do tolobslor ii¢clin mogsadlsrin
hoyata kegirilmosino komok edon faydali bir taktikadir. Bu tosviri todqgiqat qisa
nagillarin liigati Oyrotmok vo monimsomok {iglin neco istifado oluna bilacoyini
aragdirir. Dil Oyrononlorin bildiyi terminlorin ligoti vo istifadesi onlarmn bilik
soviyyasini miioyyonlosdirir. Bundan olavo, sadaco olaraq bir soziin liigot torifini
basa diismok kifayot deyil. Sozlorin iki forqli monasi ola bilor: emosional mona vo
horfi mona. Tolobolorin liigstlordon gdtiirdiiklori denotativ vo ya sothi mona horfi
mona kimi taninir. Oksino, sOzlorin ifado etdiyi noticolor vo ya konnotasiyalar
emosional mona kimi taninir. Onlar ligiin bagqa bir ad kontekst vo motn monasidir.
Tadqiqat hom sifahi, hom do yazili s6hbatds istifads edildiyi ti¢lin hor iki saviyyonin
Oyradilmosini tovsiyo edir.

Acar sozlar: Qisa hekayo, liigot dyronmo, dyronma vo dyratma foaliyyati

I'OJbXAAT ABAYJIVIAEBA MATJIAB

BJIMAHUE UCTTIOJIB30OBAHUSA KOPOTKUX PACCKA30B HA
MN3YYEHUE CJIOBAPHOTI'O 3AITACA
PE3IOME

Ienbto JaHHOTO HMCCIEIOBAHUS OBUIO BBIICHUTH, KaK KOPOTKHE CKa3KU MOTYT
nomoub yvammmcss EFL cpennero ypoBHs OCBOWTH cCilOBapHbIM 3amac. Llensro
IpOeKTa ABIsETC pa3padoTKa HMHHOBAILIMOHHBIX CTPATETUil pacIIupPEeHUs CIIOBApHOTO
3amaca y4alluxcs, KOTOpbleé IIOMOTIYT IIpernojaBaTeslsiM M ydamumcsa Ooiee
3 PEKTUBHO CIPABIATHCS C TPEOOBAHUSAMH M3ydeHHs U IperojaBaHus si3bika. OO
9TOM CBHUIACTCIBCTBYET TO, KaK HMCIOJbB30BAHUEC KOPOTKHX CKAa30K IIOMOTacT
yyalmuMcs Jydiie paboTraTh, KOTJa JeJI0 KacaeTcsl CIOBapHOro 3amaca. [lepBbIM
IIaroM B H3Y4YE€HUHU BTOPOrO S3bIKa SBISETCS OCBOEHHME €ro CJIOBAapHOrO 3araca.
VYuyamuecs MOTYT YIYYIIUTh CBO€ OOIIEHHWE U B KOHEYHOM MTOre MPHOOPECTH Kak
MMPOAYKTUBHBIC, TAK U BOCIIPUUMYUBELIC SA3BIKOBBIC CHOCO6HOCTI/I, €CJIM OHH Hay4daTCsAa
UCMONb30BaTh  (PyHIAaMEHTaIbHBIH WM  TOBCEAHEBHBIM  CIIOBapHBIA  3amac
U3y4aeMoro SI3bIKa.

VYuuTbiBasg 3TO NOHMMAaHUE, NPENOAABATENN AHIVIMHCKOIO fA3bIKA HadalH
HCIIOJIB30BATh JIMTCPATYPHBIC IMPOU3BCACHUS, 9TOOBI TTOMOYb ydqamuMcesa JOCTUYb
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nesnell oOyueHusl U yBEJIMYMTh CIIOBApHBIN 3amac. B 3TOM cMbIcie HCIIOJIb30BaHHE
KOPOTKHMX CKa30K Ui OOydeHHs] M TPHOOPETeHHs CIOBAPHOTO 3amaca sBISETCS
I0JIE3HON TaKTUKOM, KOTOpAas IOMOIaeT B JOCTUKEHUHU LieNel KaK IpenojaBaTessim,
TaKk M yyamumcs. B 3ToM omnMcaTenbHOM HCCIEIOBAaHUM PacCMaTpPUBAETCs, Kak
KOPOTKHE CKa3Kd MOYKHO MCII0JIb30BaTh sl OOYy4eHHs M PACIIUpPEHUs CIOBapHOrO
3anaca. CoBapHBIi 3amac U UCII0JIb30BAHUE TEPMHUHOB, KOTOPBIE 3HAIOT U3yYarollye
A3bIK, ONPEAESAIT YPOBEHb HX BIAJCHHUs s3bIKOM. bosiee Toro, mpocToro
IIOHMMAHHUS CJIOBAPHOIO ONpPENENIEHUs ClloBa HenoctarouyHo. CioBa MOTYT MMETh
JIBa Pa3HbIX 3HAUEHMs: OSMOLMOHAJIbHOE M OykBayibHOE. JleHOTaTHBHOE WU
MIOBEPXHOCTHOE 3HAUYEHHE, KOTOPOE CTYACHTHI M3BJEKAIOT U3 CIOBapeil, U3BECTHO
Kak OykBaJbHOE 3HaueHue. M HaoOOpOT, BHIBOJBI MM KOHHOTALIMU, KOTOpBIE
[0/Ipa3yMeBAlOT CJIOBA, HW3BECTHHI KAk SMOLMOHANbHOE 3HaudeHue. [lpyroe wux
Ha3BaHUE — KOHTEKCTyaJIbHOE U TEKCTOBOE 3HaueHue. lccnenoBanue pekoMeHayeT
npenogaBarb 00a ypOBHS, IIOCKOJIBKY OHH 00a HCIOJB3YIOTCS B YCTHOHM H
NUCbMEHHOM Oeceze.

KuiroueBble cjioBa: pacckas, HM3yuy€HUE CJIOBApHOrO 3amaca, ydeOHas H
nejaroruyeckast JesiTeIbHOCTb.

Relevance

Unquestionably, vocabulary is crucial to the teaching and learning of languages
since it is the foundation for all verbal expression and communication of ideas and
feelings. Without vocabulary, learners would not be able to successfully acquire
other abilities. According to Harmer (1991), vocabulary offers the essential organs
and flesh of language, if language structures provide its skeleton (p. 153). He
overstresses the value of learning vocabulary, saying that nothing can be
communicated without vocabulary and that very little can be articulated without
grammar. Therefore, it appears that supporting students in gaining a broad
vocabulary seems to be essential for any language education program.

Consequently, developing a methodical and efficient strategy to increase
students' vocabulary must be given top importance. The majority of English as a
foreign language (EFL) learners struggle with a lack of vocabulary and become
irritated when they cannot understand important vocabulary words in a passage. As a
result, they find reading comprehension and other skills to be difficult and time-
consuming tasks, and they quickly lose up on them. We should find ways to enrich
our students' vocabulary knowledge in order to help them enjoy language learning
tasks and prevent easily becoming frustrated. One such method is the use of
authentic materials, like short stories, which enable students to expand their
vocabulary, gain competency, and become more independent learners.

Annotation

In recent years, literary works have gained more attention as a tool for teaching
and expanding vocabulary. Short tales are educational resources that teachers use to
assist their students expand their vocabulary in light of the context of reading certain
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texts. Studies have drawn attention to this short narrative because of the growing
interest in student-centered approaches. Students need to participate more actively in
the learning process in this instance. Students may investigate a variety of new terms,
the story's plot, and sentence construction with this project. The activity's main goal
is to define and comprehend the terms in a certain context using the text's content as
a guide. A brief account from the examined study discusses the caliber of student
vocabulary outcomes in the EFL/ESL environment since vocabulary comprehension
Is crucial to learning English. This study serves as a critical evaluation of these
research, highlighting the challenges encountered in teaching vocabulary
improvement and the usefulness of short tales as a teaching tool. The purpose of this
study is to help teachers in the future while they are teaching ESL and EFL students.

In order to address the issue, it appears that language instructors and material
designers must make sure that students have access to engaging, redundant resources
that both challenge them and introduce them to a greater variety of terminology. In
order to do this, researchers should be the first to develop novel approaches and
strategies that will enable our students to speak in the foreign language with the same
proficiency as other EFL students. This study will be very beneficial to instructors,
students, and the designers of our language teaching materials as more genuine
sources may be incorporated into language teaching curricula, as vocabulary learning
has been given more weight in current techniques and approaches than in the past.

Methods

The study's primary goal is to determine whether telling short stories to EFL
students may help them acquire vocabulary more quickly. As a result, to encourage
those who create educational curricula and formulate policies to give the use of short
tales in the classroom more careful thought. The use of short tales found on the
internet can significantly enhance intermediate EFL learners' vocabulary acquisition.

Introduction

While there are several approaches and techniques for teaching and improving
EFL learners' vocabulary, reading extensively is crucial for the vocabulary
development of these learners (Nagy & Anderson, 1984). And in this sense, using
short tales may be the most effective way to achieve this objective. Both EFL
teachers and students can benefit greatly from this approach. A number of these
advantages are listed by Panthan and Aldersi (2013) and Pigada and Schmitt (2006)
as ways to make reading comprehension skills simple, engaging, and pleasurable.
Additionally, short stories are very important for expanding the vocabulary of EFL
students. It is thought that pupils’ vocabulary knowledge expands with increased
reading (Blachowicz & Fisher, 2004). During independent reading, it appears that the
learners must uncover and enhance their grasp of words in order to reduce the gap in
vocabulary and comprehension. Teachers have the benefit of teaching vocabulary in
contextualized materials by using short tales to improve the vocabulary of EFL
learners.
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According to Walters (2006), students who engaged in an English language
program and learned how to deduce the meanings of new vocabulary words from
contextual cues were able to improve their reading comprehension. Additionally,
researchers have shown that language recall lasts longer when it is used often in
tasks. In order to ensure that students truly understand the terms, they must be able to
apply them in a variety of situations, including speaking, writing, listening, and
reading (Rupley & Nicholas, 2005). Students get the chance to combine vocabulary
learning with other language skills through the use of short tales. In comparison to
word-list education, several studies have demonstrated that contextualized
vocabulary acquisition through the use of short tales can enhance word usage
(Dixon-Krauss, 2002). The storytelling's cultural burden is another benefit of
employing short stories. Cultural load is defined as the degree to which language and
culture are entwined and the level of cultural knowledge required to comprehend
meaning and engage in an activity (Meyer, 2000). For EFL learners to understand a
term, they must grasp its context. The EFL teachers may be able to do this by using
certain short tales.

Ways, Methods and Strategies for Enhancing Vocabulary of EFL Learners

Many English as a second language (ELT) teachers think that acquiring
vocabulary is just the same as memorizing a list of terms and their definitions in their
home tongue without any actual context practice. Consequently, during their
language learning process, learners are frequently required to cope with novel
terminology in the majority of EFL learning scenarios. Every time a new term is
encountered by the students, they are required to seek up its definition in a bilingual
dictionary. The majority of EFL learners are unable to comprehend and convey the
information in an acceptable manner, making this method of vocabulary
development wholly inadequate (Hunt & Beglar, 2005).

Numerous researchers have stopped students from learning new vocabulary
words by heart. Decarrico (2001) asserts that learning words by rote or in isolation
without comprehension is not a good idea. This is due to the fact that learning words
in this way causes lexical aspects to be overlooked. It implies that students only learn
one particular way to use the words; they are not exposed to the phrases' many
applications with nuanced meanings in everyday settings. According to Nation
(2000) and Smith (1985), picking up new vocabulary is a process that builds over
time as learners come across the terms more and more, extending and enriching their
meanings. Other methods and strategies exist for EFL teachers to improve their
students’ vocabulary. Incidental vocabulary acquisition is a process whereby
vocabulary items are acquired via immersion in linguistic tasks. Another method for
building vocabulary is direct instruction, in which students pick up terms via a
methodical process (Lituanas, Jacobs, & Renandya, 2001). In addition, teachers
might assign vocabulary notebooks to their students, where they are expected to
record new or unfamiliar terms until they are needed in real-world situations.
Learning vocabulary can also be aided by playing word games. A framework for

78



Azarbaycan Milli Elmlor Akademiyasi M. Fiizuli adina Dlyazmalar Institutu, ISSN 2224-9257
Filologiya masalalari Ne 6, 2024
Sah. 74-81

effective vocabulary programs is proposed by Graves (2006), which enables learners
to promote their word knowledge and supports effective instruction. There are four
components to this curriculum that help build strong vocabulary:

providing rich and varied language experiences; teaching individual
vocabulary; teaching word-learning strategies; fostering word consciousness.

More significantly, instructors may help students expand and improve their
independent reading experiences as well as help them expand and improve their
vocabulary (Hulstijn, Hollander, & Greidanus, 1996). Teaching EFL students might
encourage their friends to discuss literature, pose questions, and offer
recommendations. By fostering an atmosphere rich in language, this tactic can
successfully increase the vocabulary of the learners and facilitate vocabulary
development. Providing students with excellent texts that maintain EFL students'
attention and motivation might help achieve this.

According to Wright, Betteridge, and Bucky (1989), reading short tales is a
useful strategy for vocabulary acquisition in an EFL setting. They contend that
teachers may provide various circumstances in which pupils should use language to
interact, share knowledge, and express themselves by using short tales. In a similar
vein, Huang (1996) claims that reading short tales can stimulate the functioning of
specific mental and psychological components that can improve motivation,
communication, self-esteem, spontaneity, and language acquisition.

Studies on the Effect of Short Stories on Language Learning

A research on the impact of short tales on improving vocabulary acquisition
and motivation in English as a foreign language (EFL) learners was done by
Satitporn (1995). He separated the study's participants into two groups—the
experimental and control groups—for his experimental investigation. While the
control group received instruction from regular text books, the experimental group
learned through short tales. The post-test findings indicated that the experimental
group fared better than the control group. In order to determine if short tales may
improve EFL learners' reading comprehension, Tutwisoot (2003) performed a
research. The study's findings demonstrated that the experimental group's mean
reading comprehension test score was significantly higher than the control group's
following enrollment in a short story reading course. A research on the impact of
short tales on reading comprehension and speed was conducted by Bell (2001). It
was discovered that learners who employed short tales in the experimental group
improved their reading speed more than those in the control group. A research by
Hopkins and Davis (1982) examined the impact of short tales on the general English
proficiency development of Hispanic EFL learners. The students' overall English
skill significantly improved as a result of reading short stories, according to the
findings.

CONCLUSION

The use of short tales often benefits students' acquisition of vocabulary in
English. According to Woodinsky and Nation (1988) and Krashen (1989), who
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conducted research on L2 vocabulary acquisition, reading short tales can lead to
accidental vocabulary acquisition. For instance, Nagy, Herman, and Anderson
(1985) contended that teachers need to encourage students to read short stories as
they had the power to increase vocabulary more than explicit teaching ever could.
The usage of short tales was an effective educational strategy in this study, in
accordance with Schmidt's (1990) and Ellis' (1994) views that incidental L2
vocabulary acquisition should encompass the appropriate combination of implicit
and explicit learning processes. For individuals who truly struggled to understand
the language, explicit training was also provided. Drawing from Krashen's (1982)
comprehensive input theory and Nation's (1991) theories of second language
vocabulary acquisition, the use of short stories was planned into the structure of
easily understood reading materials with the goal of motivating students to read
widely in order to increase their vocabulary and improve their reading
comprehension and vocabulary knowledge. Nation (2001) asserts that diversity in
meaning-focused input promotes vocabulary development. Reading short tales in a
second language (L2) is one of the primary ways that language learners pick up new
vocabulary, according to Krashen (1989). The findings of this study demonstrated
that teaching and learning English vocabulary may be effectively accomplished via
the appropriate use of short tales.
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