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THE ORDER OF ORGANIZATION OF INCLUSIVE EDUCATION
SUMMARY

Inclusive education has made it possible for only students, especially students
with various disabilities, to get an education.

In the past this was considered education, but today it is inclusive education. In
fact, it is an initiative not only for children with special education needs, but also for
the poor. It helps children of different ethnic and cultural backgrounds living in rural
areas, especially girls, to study. It also focuses on other groups that have problems in
getting equal and quality education. (UNESCO, 2001). In this sense, inclusive
education; valuing diversity for reasons such as gender, ethnicity, social class, health,
social participation, and moredoes his best not to be left out of educational processes
and to ensure that everyone is assimilated by the system. Inclusive education is the
inclusion of children in the same class at school with their peers, regardless of their
physical, mental, intellectual and other characteristics [1]. Education of children with
disabilities together with their non-disabled peers is an effective form of education
for everyone. Thus, the participation of all children in the educational process carried
out in the same class encourages educators to approach students individually. In
addition, the results of various studies show that studying together children with
disabilities and children without disabilities in an inclusive classroom leads to a
change in attitudes towards difference, improvement of self-esteem and acceptance
of peers, which contributes to the construction of a socially just and non-
discriminatory society.

Key words: ethnicity, education, source, individual education, characteristics,
social participation.

MAMMAJIOBA CBETJIAHA HACHUB

Iopsaok opranu3anMu HHKJIK3MBHOTO 00pa3oBaHus
Pe3rome

WNukmio3uBHOE 00pa3zoBaHWE TIO3BOJMIIO TMOJYYUTH OOpa3oBaHUE TOJIBKO
yyanmmcsi, 0COOGHHO y4allluMCs ¢ Pa3TUYHBIMU BUIAMH HHBAJIUTHOCTH. PaHbIe
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9TO CUUTAIOCHh OOpa30BaHMEM, HO CETOJHS OSTO WHKIIO3MBHOE OOpa3oBaHUE.
DaKTHYECKH, 3TO MHUIIMATHBA HE TOJBKO JJIS JeTel ¢ 0cOOBIMU 00pa3oBaTeIbHBIMU
noTPeOHOCTSIMH, HO U JUIsl OSHBIX clloeB HacejdeHus. OH MOMOTaeT YUUThCS IETSIM
pa3HBIX ATHUYECKUX M KYJIbTYpPHBIX IPYIII, MPOKUBAIOIIUM B CEIbCKONH MECTHOCTH,
ocobeHHO JneBoukamM. OH Takke (OKycUpyeTrcs Ha JPYruxX Tpylmax, KOTOpbIE
UCTIBITHIBAIOT MPOOJIEMBI C TMOJIyY€HHEM PAaBHOTO M KAa4eCTBEHHOTO 0Opa3oBaHUS.
(FOHECKO, 2001). B »53ToM cMbICIE HWHKJIIO3MBHOE OOpa3oBaHWE; IIEHUTH
pasHOOOpa3ue MO TakuM NpUYMHAM, Kak II0JI, JTHHYECKAas NPUHAIJICKHOCTD,
COLMAJIBHBIA KJIacc, 3/I0pOBbE, ydacTHE B OOIICCTBEHHOW JKM3HM M MHOTOE
Jpyroe.JefaeT BCe BO3MOXKHOE, YTOOBI HE OCTaThCs B CTOPOHE OT 00pa30BaTEIHHOTIO
nporiecca ¥ 00eCIeYnTh ACCUMUIIALIMIO BCeX B cucTeme. MHKIII03uBHOE 00pa3oBaHue
— 3TO BKJIFOUEHUE JIETeH B OJIMH KJIacC B LIKOJIE CO CBEPCTHUKAMH HE3aBHCHUMO OT UX
(GU3NUECKUX, TICUXMYECKUX, WHTCIUICKTYAJbHBIX W JPYrux ocobOeHHocTei [1].
OOydenue pgereil C OrpaHUYEHHBIMH BO3MOXKHOCTSIMH COBMECTHO CO CBOMMH
CBEPCTHUKAMH, HE SIBJSIFOIIUMUCS WHBAIUAAMHU, SBIsETCS dPPEKTHBHON (hopmoii
oOpa3oBaHusi Uit Kaxjaoro. Takum oOpa3oM, ydacThe BceX JeTedl B
00pa3oBaTeIbHOM IPOIECCe, OCYIIECTBIIEMOM B OJHOM Kjacce, MOOYXKIaeT
NEearoroB MOJIXOAWTh K YYEHHUKAM HWHIWBUAyalbHO. Kpome TOro, pes3yinbTaThl
pa3IMYHBIX MCCIEAOBAHUN MOKA3bIBAIOT, YTO cCOBMecTHOE oOydeHue aereit ¢ OB3 u
nereii 6e3 OB3 B MHKIIIO3MBHOM Kjacce MPHBOJUT K M3MEHEHUIO OTHOMIICHHUS K
OTJIMYUIO, TOBBIIICHUIO CAMOOIIEHKH U MPHHATUIO CBEPCTHUKOB, YTO CIIOCOOCTBYET
MIOCTPOCHHIO COIMAIBHO CITPABEUINBOE U HETMCKPUMUHAIIMOHHOE OOIIECTBO.

KuioueBble ci10Ba: dTHUYECKAs: TPUHAJIC)KHOCTh, 00pa30BaHKE, UCTOYHUK,
WHAUBUAYalIbHOE 00pa30BaHKe, XapaKTEPUCTUKH, COIIMAIbLHOE Y4acTHe.

Mommoadova Svetlana Nasib qi1z1
Inkluziv tahsilin taskil gaydasi
Xiilasa
Inkliiziv tohsil yalniz talobolora, xiisuson do miixtalif alilliyi olan tolobalora tohsil
almaq imkan1 yaradib.Ke¢misdo bu tohsil kimi gobul edilsa do, bu giin inkliiziv
tohsildir. Oslinda, bu, tokco xiisusi tohsilo ehtiyact olan usaqglar ii¢lin deyil, hom do
yoxsullar iiclin do bir togobbiisdiir. Kond yerlorindo yasayan miixtolif etnik vo
modoni mongali usaglar vo xiisuson do qizlarinda oxumagina komok edir.Homginin
barabar vo keyfiyyatli tohsil almaqda problemlori olan digar qruplarada digqget yetirir.
(UNESCO, 2001). Bu menada inkliiziv tohsil; miixtalifliyi doyorlondirmak cins,
etnik monsubiyyot, sosial sinif, saglamliq, sosial istirak vo bir ¢ox sobablors
gorotohsil proseslorindon konarda qalmamaq vo hor kosin sistem torofindon
monimsonilmosi iigiin olindon goloni edir. Inkliiziv tohsil usaqglarm fiziki, psixi,
intellektual vo digar xiisusiyyatlorindan asili olmayaraq, onlarin 6z homyasidlar ilo
moktobdo eyni sinifdo tohsilo colb edilmosidir[1]. Olilliyi olan usaqlarin alilliyi
olmayan homyasidlar: ilo birlikds tohsili hor kos iiclin somarali todris formasidir.
Belo ki, biitiin usaqlarin eyni sinifdo hoyata kegirilon todris prosesinde istiraki
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tohsilveronlori sagirdloro fordi yanasmaga sovq edir. Olavo olaraq, miixtolif
aragdirmalarin naticolori gostorir ki, alilliyi olan usaqlarla alilliyi olmayan usaqlarin
birgo inkliiziv sinifdo oxumas1 forgliliys miinasibati doyismoyo, 6ziino hormatin vo
homyasidlarin gobulunun yaxsilagdirilmasina sabob olur ki, bu, sosial yondon odalstli
vo ayri-seckiliys yol vermoyon comiyyatin qurulmasina tohfo verir.

Acar sozlar: etnik,todris,monbo,fordi tohsil, xiisusiyyatlor,sosial istrak.

Although there have been attempts in the past to develop special programs for
various disadvantaged groups, this efforts often resulted in greater failure.

Therefore, inclusive education today in terms of cultural, ethnic, linguistic,
religious and socio-economic conditions has shown that teaching all individuals with
differences together within an educational approach is the best way. This is thought
to be a more effective way. In addition to increasing the risk of exclusion and
segregation, it was thought that creating schools or programs for each group of
students with different characteristics would cost more in terms of economic
development. In this framework, inclusive education it has shown a way to provide
quality education to students at a lower cost. This means that There is also an
economic rationale for inclusive education. Another benefit of inclusive education is
that it has a great role in improving the academic performance of students. They use
teaching methods that can meet the individual needs of children with different
differences. These methods are used year by year is improved so that it has a positive
impact on the learning of all students.This situation is shown as educational rationale
for inclusive education.

All individuals, regardless of their socio-economic status, are given an equal
level and equal opportunity for education.

Currently, there are about 60,000 children with limited health opportunities in
Azerbaijan. Only 12,000 of them are involved in education, including 1,105 in
special schools, 2,664 in special boarding schools, 7,750 at home, and 268 in
inclusive education. Parents are generally not interested in the education of the rest.
Most of those involved in education study in special schools and boarding schools.
Such training focuses the child's attention on his defect. They have difficulty
interacting with other children and feel isolated from society. At the same time, when
healthy children meet a child with special needs in one or another place, they look at
him with surprise, as if he came from a completely different world, and sometimes
they laugh and make fun of him. The main reason for this is the lack of
communication and cooperation between them. As a result, they do not understand
each other and do not understand what they feel. The “Inclusive education project"”
has been implemented in Azerbaijan since 2005. According to the decision No. 20 of
the Cabinet of Ministers dated February 3, 2005, the development program on the
organization of "education of children with special needs (with limited health
opportunities) in the Republic of Azerbaijan™ was approved.

Inclusive education has many benefits for children with disabilities:
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1) Children with special needs adapt to the team and integrate into society.

2) They develop a sense of self-confidence.

3) They are formed as a person with equal rights like other members of the society.
4) In the future, their problem such as employment is also eliminated.

Inclusive education has three main components: access, participation and
support. "Access" is defined as access to quality educational environments where
students are offered multiple and varied learning opportunities and where activities
are planned around their interests and needs. Students' access to learning
environments is supported by using practices such as universal design and assistive
technologies. Speech is the first step in inclusive educational practices and is not
enough on its own. "Participation” extends the concept of access by supporting
student development and learning in everyday activities, routines and environments.
Student engagement, development and learning are supported through natural
teaching approaches used systematically by teachers during classroom activities,
routines and transitions. Supportcreating and maintaining the necessary infrastructure
to systematically support teachers, experts and practitioners who serve people
affected by differences, including children with special educational needs and their
families, in the context of inclusive education.

Supports that can be considered in this context include professional
development opportunities, adjusting the teacher-child ratio in classrooms, or
providing assistant teachers or support staff in classrooms where inclusive education
practices are implemented. The creation of this infrastructure is important for the
successful implementation of inclusive education practices. The concept of "least
restrictive environment” in education, which was introduced in the 1970s by laws
passed in countries such as England and the United States, is one of the elements that
form the basis of today's inclusive education practices. From this point of view, first
"integrated education"”, then "inclusive"” in the context of “integration" and
"education" has witnessed efforts to theoretically and practically discuss and spread
"educational” practices. The "education for all" approach took place in the 2000s. In
the historical process, the change that started with the normalization movement has
now become an inclusive education approach. Recently, research on inclusive
education has been increasing all over the world.

In classroom environments; The knowledge, skills, attitudes, and dispositions that
teachers must have when working with children with diverse characteristics, needs,
and expectations are essential to defining the inclusive nature of that learning
environment. In this regard, the competence areas of inclusive education; It can be
defined at three levels: knowledge, skills and attitudes. At the level of knowledge,
teacher competencies include areas of competence related to having the necessary
perspectives and resources to implement inclusive educational practices.
Competencies at the competency level include the competence areas and skills
required to create an inclusive learning environment, adapt learning and teaching to
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include all children, and assess inclusive development and learning. Finally,
competencies at the attitudinal level include the competencies necessary to
demonstrate positive attitudes and dispositions toward inclusive education and to
ensure that other stakeholders in education have positive attitudes toward the
inclusive paradigm.

Although curriculum modification for children with disabilities is a widespread
practice, there are some critical approaches. Thus, critics evaluate this method as a
negative screening and isolation of children with different mental and physical
disabilities as "others™ in order to maintain control with special programs Also,
criticism of this approach one of the other reasons, according to some authors, is
disability the complexity of these individual programs for children with Such a
complex curriculum, according to some critics, gives children little chance to control
their learning, and it is not child-centered, but teacher-centered.
resulting in focused learning. Personalized The goals usually focus more on the
cognitive aspects of education instead focuses on specific skills Often these skills
applicable only in limited cases. So note based on facts It is possible to do that of
children who do not have a narrow skill development disability it forms the basis of
the curriculum and means it is repeated. At the same time, research shows that
teachers are the single most important factor influencing how much students benefit
from school. According to educational experts, the learning outcomes of students
mainly depend on the professional competence of the teaching staff. However, the
results of a global monitoring conducted by UNESCO reveal that teachers do not
have access to comprehensive training on inclusion, and about 25% of them need
professional development in this area.

Proceeding from this approach, it can be said that an important element in the
organization of inclusive education is providing teachers with relevant knowledge
and skills so that they can equally involve all students with and without disabilities in
the teaching-learning process. Within the mentioned project, a number of measures
are taken to improve the knowledge and skills of teachers in the field of inclusive
education, to support them in organizing the teaching-learning process with students
with disabilities. First of all, trainings are conducted on the basis of the professional
development program "Organization of training in an inclusive classroom"
developed for teachers.

The training program covers topics such as planning and implementation of
inclusive education, assessment in inclusive classes, cooperation with various
partners. Taking into account the importance of competences on practical
mechanisms in addition to theoretical foundations during the organization of training
in inclusive education, teachers are also taught practical topics such as child-oriented
pedagogy, universal learning design, differentiation and basic classroom strategies in
inclusive classes. The goal is to train teachers to strengthen their professional
competence and classroom practices to be able to regularly analyze and monitor the
success indicators of children with disabilities, taking into account the learning needs
of all students in the teaching-learning process. Thus, teachers' acquisition of those
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knowledge and skills is one of the main principles for creating a learning
environment where all children can realize their potential in the inclusive education
system.

The two most important advantages of inclusive education for students with

disabilities are that they achieve better results socially and academically than their
peers involved in special education. The study conducted in 2021 showed that
students with disabilities studying in inclusive classes in Azerbaijan achieve success
in terms of social relations and are not isolated by their peers. In general, the
professional development programs, monitoring, discussions and meetings with
interested parties (mentors, principals, teachers, parents, etc.) and the mentoring
process carried out within the framework of the project revealed that, including the
training of the pedagogical and administrative staff of general educational
institutions, they providing methodical support, inculcating the culture of inclusive
education in parents and students and creating a positive attitude towards it plays an
important role in the proper organization of inclusive education in the school and
ensuring the general climate of inclusion. At the same time, it is possible to achieve a
meaningful and meaningful education and support psycho-social health of students
with disabilities by applying an individual development and training program
adapted to the needs. This, in turn, creates the necessary opportunity for the
integration of those children into social life.
In conclusion, it can be noted that moderndisabled people in societyto engage in
effective teaching-learning process doing educational and informative work at the
public level, forming public awareness, in relation to people with disabilities
unequivocally positive public opinion change, as well as convenient and safe
environment creation is one of the priority goals. For this, first of all, the
intelligentsia of society to the assimilation of persons with disabilities should not
show a neutral or passive position.

Persons with disabilities the problem of the society by the surrounding should be
taken as an obligation, people to themshould not show passive tolerance and
discrimination should be eliminated. It is mentioned above health if our principles
are followed to easily achieve the involvement of persons with disabilities in
education and their adaptation to society is possible. Creating opportunities and
conditions for all children to acquire quality education is necessary and it is the basis
of the concept of inclusive education. In "Education for All". It is not just about
getting an education. It means more affordability and quality is held, which is the
UNESCO goal of "Education for All" quality improvement it is impossible to
achieve without implementation™ was reflected in the statement.

In 2005-2009 by the Ministry of Education in the direction of the organization of
inclusive education in Azerbaijan Development related to the organization of
education of children with special needs (limited health facilities) The program has
been implemented. Based on the program, the right to education of children with
limited health opportunities implementation, transition to inclusive education,
education of all children in educational institutions creation of equal opportunities
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for, strengthening of social protection of children under state protection, According
to the relevant classification, all categories of children with limited health
opportunities across the countryregistration and recruitment, material and teaching of
special educational institutions Important measures have been taken in the field of
adapting the base to modern standards.

Teachers with parents created through joint effort and cooperation educational
environment with limited health opportunities to cover individuals with sufficient
support, this experimenting with new teaching strategies in this direction increases
the efficiency of education, to further improve the learning process, thereby
improving the learning outcomes of learners can Training of teachers in educational
institutions creation of communities, group exercises orderly organization of work
and health opportunities cooperative and communicative with limited individuals to
organize skills more effectively creates the ground.
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