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IMPLEMENTATION OF A COMMUNICATIVE APPROACH IN
TEACHING A FOREIGN LANGUAGE.
SUMMARY

The growing need for fluent communication skills in today’s globalized
world creates a challenge for English and foreign language teaching. Students must
be given a proper foundation of communication skills that are demanded in different
interactive real-world situations outside of the classroom. Students need to be
prepared for real-life scenarios instead of just helping them to pass a superficial
ESL, ELT or modern language exam. Traditional language teaching methods focus
on grammar and vocabulary, with less emphasis on communication skills and are
therefore criticised as they do not develop students speaking and listening skills
adequately.

Communicative teaching methods are currently a popular point of discussion
and their effectiveness in building students’ fluency and communication skills have
been taken into account by language teachers all over the world. We consider it
appropriate to provide language teachers with an overview of communicative
language teaching methods, with encouragement and tips for integrating CLT
methods into classroom activities.

Key words: language teaching, new methods, communicative teaching,
communicative approach, students’ language skills

The current state of the theory of teaching foreign languages and the
accumulated knowledge make it necessary to once again return to the concept of
communicative teaching. Taking into account the prospects for the development of
the economy and social sphere, today it is important to develop new professional
and personal qualities in school graduates, such as systematic, creative thinking,
environmental, information culture, linguistic and communicative competence, the
ability to consciously analyze their activities, and independent actions in conditions
of uncertainty. Due to the fact that this can only be achieved with a communicative
approach, the goal of which is to teach how to freely navigate a foreign language

43


mailto:cenaneasgerova11@mail.ru

Azarbaycan Milli Elmlor Akademiyasi M. Fiizuli adina Olyazmalar Institutu, ISSN 2224-9257
Filologiya masalalari Ne 2, 2024
Sah. 43-48

environment and be able to respond adequately in various situations, | use this
approach in my work.

First of all, let's look at the concepts of “communicative teaching” and
“communication-oriented teaching” of foreign languages.

Communicative teaching of foreign languages is teaching organized on the
basis of tasks of a communicative nature, i.e. communication. Communication-
oriented training aims to teach foreign language communication, i.e.,
communication in a foreign language, using all the tasks and examples necessary for
this (not necessarily only communicative ones).

In reality, training based only on communicative tasks practically does not
occur. Therefore, “communicative learning” and “communication-oriented learning”
are gradually becoming synonymous.

So, at present, the ultimate goal of teaching foreign languages is to learn how
to freely navigate a foreign language environment and the ability to respond
adequately in various situations, that is, communication.

To learn to communicate in a foreign language, you need to create real, real
life situations (i.e., what is called the principle of authenticity of communication),
which will stimulate the study of the material and develop adequate behavior.

It is necessary to prepare a student to participate in the process of foreign
language communication in the conditions of foreign language communication created
in the classroom. This determines the essence of communicative learning, which lies in
the fact that the learning process is a model of the communication process.

The communicative approach is the best motivated: its goal is to interest
students in learning a foreign language by means of accumulating and expanding
their knowledge and experience. Exposures must be prepared to use the language for
real communication outside of class, for example, while visiting the country of the
target language, while receiving foreign guests at home, when corresponding, when
exchanging audio and video tapes, assignment results, etc. with schools and friends
in the country the language being studied. At the same time, the term
communicativeness “cannot be reduced only to the establishment of social contacts
through speech, to the mastery of a tourist language. This is the introduction of the
individual to the spiritual values of other cultures - through personal communication
and through reading.” This approach engages learners by focusing on topics that
interest them and providing them with a choice of texts and assignments to achieve
program goals. Learners’ communication skills are developed through their
involvement in a wide range of meaningful, realistic, meaningful and achievable
tasks, the successful completion of which brings satisfaction and increases their self-
confidence.

The communicative technique contributes to the rapid acquisition of
speaking skills by students. This is ensured by mastering various types of
monologue speech, standard dialogues and forms of language modeling. Here, in the
foreground, is a specific language model. The main unit of the lesson and the entire
teaching strategy of this technique is the act of speaking.
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The features of the communicative approach in teaching foreign languages
are most clearly expressed in provisions that reflect the essential patterns of
educational activities, which serve to build a theory of learning, the basis for the
development of an appropriate method and guideline for the proper organization of
educational activities. Such provisions acquire the status of teaching principles.

The principles of teaching can be conceptual (derived from theoretical
reasoning within the framework of the concept) and reflective, that is, “returned”
after practical testing and built on the analysis of the real experience of teachers.
Table 1 outlines the main features of these principles.

Table 1.

Conceptual principles Reflective principles

Developed within the framework of a | Goes beyond a specific concept
theoretical concept.

Formulate theoretical principles about | Formulate practical recommendations on
the organization of training the organization of training

Are "theory of thought" Are a "theory of action™

Reflect the state of ideas in the scientific | Reflects teachers' beliefs.
world.

Select research experience. Choose practical teaching experience.

Derived from theoretical reasoning. Deduced from teaching experience.

They are of a generalized abstract | They are of a specific applied nature.
nature.

Prompted by theoretical logic. Prompted by pedagogical practice.

Relevant to current research interests. Meet the real practical needs of teachers
and students.

The difference between these principles is that the conceptual principles are
based on the theory of foreign language teaching and are based on research
experience, while the reflective principles are based on the practice and experience
of teachers, which means they correspond to the real practical needs of teachers and
students.

Principle 1. Communication-oriented teaching of foreign languages in an
activity-based approach.

Communicative teaching of foreign languages is activity-based in nature,
since verbal communication is carried out through “speech activity”, which, in turn,
serves to solve the problems of productive human activity in the conditions of
“social interaction” of communicating people. Participants in communication try to
solve real and imaginary problems of joint activity with the help of a foreign
language. This principle is detailed in the following fundamental provisions:

1. The activity-based essence of communicative-oriented teaching of foreign
languages is carried out through “activity-based tasks”. They are implemented using
methodological techniques and create exercises.
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2. Activity-based tasks for communicative-oriented teaching of foreign
languages are based on playful, imitation and free communication.

3. The activity essence of communicative-oriented teaching of foreign languages
is implemented in the “here and now” position. (The “here and now” position is
achieved if in the lesson: conditions are created for students’ verbal and mental
creativity; the process of foreign language speech thinking is carried out directly at
the moment of development of the speech situation; foreign language
communication is a spontaneous experience.)

4. The activity-based essence of communicative-oriented teaching of foreign
languages increases the importance of the methodological organization of the
learning process. (The fact is that communicative tasks are often carried out in
conditions of increased speech and physical activity, the revival of students, their
free movement around the class and their involuntary assimilation of educational
material. In these conditions, a carefully thought-out organization of communicative
and cognitive activity in the form of strictly defined procedures. Almost any task
can be performed (and this increases work efficiency) in 3 stages: preparatory;
executive; final.)

5. The activity-based essence of communicative-oriented teaching of foreign
languages is implemented in the conditions of a humanistic approach to teaching.
(The humanistic approach involves student-centered learning. This means that the
student, or more precisely, students interacting with each other, are the center of
cognitive activity in the lesson.)

Principle 2. Communication-oriented teaching of foreign languages is possible
in the conditions of an authentic process of socialization of students.

In this context, the concept of “authentic” implies not only the use of educational
material taken from life in the lesson, but also the creation of methodologically
appropriate conditions for natural educational communication. To achieve this,
“rehearsal of actual language use” is provided in educational settings.

Let us consider this principle in more detail in the fundamental provisions:

1. Authentic communication-oriented teaching of foreign languages is carried
out using speech interaction tasks. (Speech interaction tasks are structured in such a
way that they cannot be completed without a partner or partners. They are
performed in pairs or small groups.)

2. Authentic communicative-oriented teaching of foreign languages is carried
out using tasks that assume “information inequality” of students.

3. Authentic communicative-oriented teaching of foreign languages is carried
out using problem-based speech-thinking tasks. (Problematic verbal and mental
tasks can be based on the following: on a sequence of actions, on a guess, on
classification, on finding similarities and differences, on eliminating the superfluous,
etc.)

4. Authentic communication-oriented teaching of foreign languages is carried
out using organized role-playing communication. (Role-based communication is
implemented in a role-playing game - a type of educational communication that is
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organized in accordance with the developed plot, assigned roles and inter-role
relationships.)

5. Authentic communication-oriented teaching of foreign languages is carried
out using spontaneous communication. (Such communication has the following
features: its content is not always predictable; transitions from one topic to another
are possible; unfamiliar or forgotten words and grammar are required; a foreign
language is used in real action.)
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Xarici dilin tadrisindo kommunikativ yanasmanin hayata kec¢irilmasi
Xiilasa
Miiasir globallasan diinyada solis iinsiyyat bacariqlarina artan ehtiyac ingilis
vo xarici dillorin tadrisi tiglin problem yaradir. Tolobolora sinifdon konarda miixtolif
interaktiv real diinya voziyyetlorinda tolob olunan iinsiyyst bacariglarinin diizgiin
tomoli verilmalidir. Talobalar sothi ESL, ELT va ya miiasir dil imtahanindan kegmok
liclin onlara kdmok etmok ovozino real hoyat ssenarilorino hazir olmalidirlar.
ononovi dil Oyrotmo {lsullari qrammatika vo ligoto diqget yetirir, lnsiyyot
bacariqlarina daha az diqqet yetirir vo buna gors do tonqid olunur, ¢iinki onlar
tolobalordo danigsma vo dinloma bacariqlarini adekvat sokilds inkisaf etdirmir.
Kommunikativ todris metodlart hazirda moshur miizakiro ndqtesidir vo
onlarin tolobalorin solis danisiq vo linsiyyoat bacariglarinin formalasdirilmasinda
effektivliyi biitiin diinyada dil miiollimlori torofindon nozoro almmusdir. Dil
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miiollimlorine KTM metodlarini sinif foaliyystlorino inteqrasiya etmok iiglin

havaslondirmo vo maslohotlor ilo kommunikativ dil Oyrotma iisullar1 haqqinda
imumi molumat vermayi magsadouygun hesab edirik.

Acar sozlar: dil todrisi, yeni metodlar, kommunikativ tolim, kommunikativ

yanasma, tolobalorin dil bacariglari

I'aceiMoBa DubHypa Ha3um, npenogaBareib

ImunoBa /:xkanana lllaxBepau, npenogaBareib

Aumesa Xamkap Taup,

npenojaBaTelb

Azepbaitxanckuil I'ocyjapcTBeHHbIN ArpapHblii Y HUBEPCUTET

Peasn3anus KOMMYHHKATHBHOIO NOAX0/1a B 00y4YeHHH HHOCTPAHHOMY
S3BIKY.
Pesrome

PacTymas notpeOHOCTh B HAaBBIKAX CBOOOJHOIO OOLIEHHS B COBPEMEHHOM
r100anM30BaHHOM MHUpPE CO3AaeT MpoOJeMy i IMPEroJaBaHUs AHTIIMHCKOTO |
UHOCTPaHHBIX sI3bIKOB. CTyJeHTaM HEOOXOIUMO JaTh HAJJISKAILYI0 OCHOBY
KOMMYHHUKAaTHBHBIX HaBBIKOB, KOTOpbIE TPEOYIOTCS B Pa3/IMYHBIX MHTEPAKTHUBHBIX
peasbHbIX CUTYaAIUsIX 3a MpeJeslaMu KiIacCHOM KOMHatThl. CTylneHTaM HeoO0XOAUMO
OBITh TOTOBBIMM K pE€albHbIM CHUTYyallUsM, a HE IPOCTO IOMOratb UM CHaTh
noBepxHOcTHbIM 3k3aMeH ESL, ELT wim coBpeMeHHBIN SA3BIKOBOM DK3aMEH.
TpanuuvOHHBIE METOABI NMPENOAABAHUS A3bIKA COCPEIOTOYEHBI HAa I'PAMMATHKE U
CJIOBApHOM 3amace, yAensss MEHbIIe BHUMAaHUSA KOMMYHUKATHBHBIM HaBBbIKAM, U
IIO3TOMY ITOJBEPTAOTCS KPUTHKE, IIOCKOJIBKY HE PAa3BUBAIOT Y YHAIIHUXCS JTOJKHBIM
00pa30M HaBBIKU TOBOPEHUS U ayAUPOBAHUS.

KoMMyHMKaTHBHBIE MeTOAbI OOyY€HHUsI B HACTOSIIEE BpeMs SBISIOTCS
HOMYJSIPHOM TeMO# AMCKyCcCUH, U UX 3PPEKTUBHOCTD B Pa3BUTUU OETJIOCTH PEUH U
KOMMYHUKAaTUBHBIX ~ HABBIKOB  ydJalllUXCsi  NPUHUMAETCS  BO  BHUMAaHHE
IpenojiaBaTeNsiIMM  sI3bIKa BO BCeM MHpe. Mbl cuMTaeM 1eiaecoo0pa3HbIM
IPEIOCTaBUTh YUYUTENSAM S3bIKa 0030p KOMMYHUKAaTUBHBIX METOJOB OOyuYeHUs
A3BIKY, a TaK)K€ MOAJEPKKY U COBETHI 110 MHTErpaunu Metonos KMO B kinaccHyro
JIEATEIbHOCTD.

KiroueBble cioBa: oOydeHue S3bIKy, HOBBIE METOJbI, KOMMYHUKAaTUBHOE
oOydeHne, KOMMYHUKATUBHBIHN MOJXO0/, S3bIKOBbIE HABBIKU yUYaIIUXCS
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